T'he Changing Face
of the United States

T he Influence of Culture on Early CGhuld Development

Beth Maschinot, PhD




The Changing Face of the United States

The Influence of Culture on Early Child Development



The Changing Face of the United States

The Influence of Culture on Early Child Development

Beth Maschinot, PhD

National Center for Infants,
Toddlers, and Families

Washington, DC



The Changing Face of the United States
The Influence of Culture on Early Child Development
By Beth Maschinot, PhD

Contributors
Monimalika Day, PhD
Linda Eggbeer; MEd
Emily Fenichel, MSW
Tammy Mann, PhD
Dolores Norton, PhD

Published by

-5

Natio xc e f Ift
Toddler milie:

ZERO TO THREE

2000 M St., NW, Suite 200, Washington, DC 20036-3307

(202) 638-1144

Toll-free orders (800) 899-4301; Fax: (202) 638-0851

Web: www.zerotothree.org

ZERO TO THREE’s mission is to support the healthy development and well-being of
infants, toddlers, and their families. We are a national, nonprofit, multidisciplinary
organization that advances our mission by informing, educating, and supporting
adults who influence the lives of infants and toddlers.

Cover and text design: Design Consultants, Inc.
Cover photo ©Anette Romanenko

Copyright © 2008 by ZERO TO THREE. All rights reserved.

For permission for academic photocopying (for course packets, study materials, etc.)
by copy centers, educators, or university bookstores or libraries, of this and other
ZERO TO THREE materials, please contact Copyright Clearance Center, 222
Rosewood Drive, Danvers, MA 01923; phone, (978) 750-8400; fax, (978) 750-4744;
or visit its Web site at www.copyright.com.

10987654321
Printed in the United States of America

Suggested citation: Maschinot, B. (2008). The changing face of the United States:
The influence of culture on child development. Washington, DC: ZERO TO THREE.

This research was funded by the Annie E. Casey Foundation and Bernard van Leer
Foundation. We thank them for their support but acknowledge that the findings
and conclusions presented in this report are those of the authors alone and do not
necessarily reflect the opinions of these foundations.




The Changing Face of the United States
The Influence of Culture on Early Child Development

orking with young children—or on behalf
of them—has increasingly meant taking
into account the effect of caretakers and

other family members on the development of the
child. “Families matter” has become an important
credo of the field. This shift in perspective—thinking
about families when designing service plans, educa-
tional programs, and policy decisions—though crucial,
has been fraught with difficulties. Adding families to
the mix often calls us to step out of ourselves—our
ways of thinking, our ways of doing—to better under-
stand the people we serve. It has become clearer and
clearer that when families interact with their children,
they bring more to this interaction than their own
personal ways of doing things. They bring the weight
of their cultural beliefs, values, and behaviors.

Sometimes less obvious is that we—the service
providers, educators, program designers, policymakers
and advocates working for and with children and their
families—bring our own culture into our work with
families. Even if our “culture of origin” is not the
mainstream European American culture, we nonethe-
less have been steeped in the ideas of this mainstream
culture. Our training in early child development has
given us a European American lens that evaluates
“healthy” or “normal” development from a particular
perspective. But the parents and other caretakers with
whom we work may have a different vision of what is
important for their children’s well-being and may rely
on different methods to assist their child in reaching
these goals. For some children, these points of differ-
ence may not have much effect. But for others, the
mismatch between parental or community expecta-
tions and the expectations of the formal learning envi-
ronment may leave the child feeling as if he or she

is straddling two distinct worlds (Norton, 1993).

Like the realization that “families matter,” it is becom-
ing clearer and clearer that “culture matters.” But what
does this credo mean in our everyday work with young
children and their families? Sensitivity to other cul-
tures is a goal toward which we strive, but the “how to”
is harder to grasp. How do we sensitively respond to
the many families we serve, many whose backgrounds
may be different from our own? And what is this thing
called “culture” anyway? One thing is certain: The
need to think more deeply about these issues becomes
more and more obvious with each passing year.

Rethinking “Culture”

How we think about culture can help us move toward
greater sensitivity or, alternatively, can create addi-
tional roadblocks to our ability to engage and work
with families. Early calls for “cultural competency”
sometimes put forward a list of observed parenting
traits of “minority” cultures with little explanation of
how these aspects of culture may be part of a whole
and with little understanding of the cultural partici-
pants’ intention behind these actions. This type of
thinking, though well-meaning, can solidify stereo-
types instead of helping us penetrate them. Educators,
open to embracing the diverse cultures represented in
their classrooms, had little guidance in how to achieve
this sensitivity in more than just a superficial way.
One observation notes that

ironically, teachers may conscientiously try to create
culturally sensitive environments for their students

(e.g., through multicultural displays and activities) while
simultaneously structuring classroom interaction patterns
that violate invisible cultural norms of various nondomi-
nant groups. Teachers may also inadvertently criticize
parents for adbering to a different set of ideals about
children, families and parenting. (Greenfield, Raeff,

& Quiroz, 1996, p. 40)
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In the last few decades, the concept of “culture” has
evolved in a direction that can aid us in our quest to
more deeply understand the child’s lived experience
and that can help bridge the distance between home
and school. Although more than 100 definitions of
culture have been noted (Haviland, 1993), more recent
definitions focus on the beliefs, values, and concepts
underlying observable behaviors and customs. This
shift in focus may help us resist the tendency to
simplify or stereotype someone else’s culture.

ZERO TO THREE proposes using the following def-
inition, modified from Christensen, Emde, and Flem-
ing (2004) and Emde (20006), to further the process of
cultural understanding: Culture is a shared system of
meaning, which includes values, beliefs, and assumptions
expressed in daily interactions of individuals within a group
through a definite pattern of language, bebavior; customs,
attitudes, and practices. This definition also points out
that the members of a group may or may not be able
to articulate the cultural elements that shape their
worldview and motivate their actions because much
of the cultural knowledge is tacit and gained through
participation in the activities unique to that group.

"This definition allows us to expand our understanding
of culture in the following ways:

* Cultures ave dynamic webs of meaning, not lists of
traits or customs. 'The emphasis in the definition on
a “shared system of meaning” is critical. It steers us
away from simply memorizing a catalog of traits or
customs and prompts us to engage with the world-
view that underlies these traits or customs. Accord-
ing to Lieberman (1990), “cultural sensitivity does
not entail an encyclopedic knowledge about differ-
ent practices, but a genuine attempt to understand
the other’ beliefs, the role that they play, not only in
their understanding of adequate parenting but also
in ways they intend to raise a child who will embody
and perpetuate those traits they consider necessary
in a well-adjusted adult” (p. 117).

o The idea of cultural scripts as a tool with which to
understand cultures. 'The idea of “cultural scripts”
fits well with this definition. Cultural scripts guide us
as we face both the ordinary and the extraordinary

challenges of life. These scripts are powerful motiva-
tors because they have evolved in response to human
problems and serve as tools to solve human prob-
lems. They do not “dictate” behavior in any rigid
way, but they do act as a guide, in concert with other
considerations (including personal experiences that
“color” the script). In the domain of child-rearing,
they guide parents and other caretakers in the chal-
lenging task of raising children (D’Andrade, 1987).

Cultural scripts may be outside of awareness but
are still powerful motivators for bebavior. Accord-
ing to D’Andrade (1987), the fact that they are often
outside of awareness typically gives them more
power because the person’s worldview “is experi-
enced as undeniable reality” (p. 138, emphasis in
original). They are thought of as “just the way
things are done,” with no explanation needed.

We experience our own cultural scvipts as undeni-
able reality. Our own worldview, like the worldview
of the families with whom we work, is experienced
as an undeniable reality. In fact, our own cultural
scripts may be more firmly entrenched than those
of our clients. Our scripts are more likely to be rein-
forced by the prevailing ethos and less likely to be in
tension with the institutions that surround us. This
likelihood is especially true if we are middle-class
European Americans; our reality in that case may
rarely, if ever, be challenged. But even if we are from
other ethnic, immigrant, or social class groups, we
have likely been enculturated (to some degree) into
the mainstream perspective by our educational and
work experiences.

Cultures are not static and unchanging. This defi-
nidon of culture as a shared system of meaning also
contains within it the notion of fluidity and change.
With its mix of ethnic groups and different levels of
acculturation, it is essential to remember that indi-
viduals in the United States may draw on several
cultural models to respond to a given set of circum-
stances (Harkness, Super, & Keefer, 1992). Many
of us have “cultures” rather than “a culture.”

Ethnicity is not the same as culture. Information
about ethnicity, class, geographic region of the
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country, and years living in the United States help us
define the “ecological niche” through which a family
participates, but that information does not necessarily
tell us what cultural values, beliefs, and behaviors it
follows. Assuming otherwise can lead to stereotyping.

The key to better understanding other cultures may
be the ability to elicit these cultural scripts from
families and to be more aware of bow our own
scripts affect our work. Although some researchers
argue that deep cultural rules are nearly impossible
for people to articulate, others claim that thoughtful
questions can elicit some of the cultural rules that
guide parenting decisions (Barrera, Corso, &
McPherson, 2003; Greenfield, 1994; Harwood,
1992; Roer-Strier & Rosenthal, 2001). This ability
to access parent’s understanding of the cultural
beliefs that guide them may be key to working with
families in a culturally sensitive way. In the last sec-
ton, we will explore these tools in more depth.

The Influence of Culture on Early Child
Development in the United States: Using
Research Studies to Enhance Understanding
How useful are traditional research studies in helping
us better understand other cultures? In 2007, ZERO
TO THREE conducted a literature search focusing on
the influence of culture on child development from
birth to age 3 years. This paper summarizes the key
findings highlighted in that review and offers resources
for practitioners as they strive to address the needs of a
growing and diverse population of infants and toddlers.
We have included matrices with summaries of studies
referenced and their key findings. In addition, we pro-
vide a complete list of all the references used as this
work was completed. ZERO TO THREE is grateful
for the support of the Annie E. Casey Foundation and
the Bernard Van Leer Foundation to complete this
important and timely summary about the influence

of culture on development.

Using the ZERO TO THREE Task Force’s definition
of culture as a “system of shared meaning,” very few
studies under review explored how parents actually
think about their children or their child-rearing prac-
tices. Instead, much of the existing research is done

from the perspective of a “scientific outsider” (what
anthropologists call the “etic” approach). In this tradi-
tional social science approach, “culture” is reduced to a
combination of ethnicity and class, and then these vari-
ables are correlated with social, cognitive, or language
outcomes. If the goal is to understand another group’s
culture, there really seems to be no substitute for in-
depth observations, conversations with families or
other “cultural insiders,” or some combination. This
attempt to learn from the cultural insider’s perspective
is called the “emic” approach and, though relatively
rare, is gaining more favor in child development
studies. The studies using this approach will be
highlighted in this review.

Some of the other studies that look at child outcomes
based on the ecological niches defined by ethnicity and
class will also be reviewed, given that several of them
have bearing on the issue of school readiness. These
studies are presented with the caveat that the findings
of differences between groups are not necessarily a
result of “cultural” differences but may be a result of
other differences in life experiences shaped by the fam-
ilies’ immersion in these ecological niches. For exam-
ple, research on African American families by Black,
Hutcheson, Dubowitz, Starr, and Berenson-Howard
(1996); Caughy, O’Campo, and Muntaner (2004); and
Smyke, Boris, and Alexander (2002) acts as a reminder
that differences in parent-child interactional styles
between ethnic groups may be a function of the
group’s place in wider society rather than a cultural
difference per se. In these studies, the researchers
added scales looking at psychological distress and
parental stress and found that the greater the distress,
the more the mother tried to control her child at
mealtime. In another study, Caughy, O’Campo, and
Muntaner (2004) looked at how African-American par-
ents living in impoverished Baldmore neighborhoods
coped with experiences of racism, with an eye toward
how this experience affected their children. Parents
who denied experiences of racism reported higher
rates of behavior problems among their preschool-
aged children. In contrast, parents who actively coped
with racism experiences by confronting the person

or institution involved reported lower rates of anxiety
and depression for their preschool-aged children.
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Although mothers in all groups experience distress,
the additional burdens on mothers from minority and
immigrant groups makes it imperative to better under-
stand the distinction between behaviors based on cul-
tural differences and behaviors elicited because of
environmental stress. This research also acts as a
reminder that the mental health of the mother is
crucial to the well-being and development of the child.
In a study of stressed, low-socioeconomic status (SES)
African American mothers, Smyke, Boris, and Alexan-
der (2002) found that 60% of the mothers indicated
that they believed it was possible to spoil infants age 5
months or younger. The study also showed, however,
that mothers who reported being more concerned
about spoiling their infants were more likely than
other mothers to be depressed, show overall reduced
maternal empathy, and have inappropriate develop-
mental expectations. More research is clearly needed
to understand how mental health issues interact with

culture to shape a mother’s behavior when interacting
with her child.

Individualistic Versus Interdependent Cultures
Some of the most fruitful research looking at difter-
ences among cultural groups has grown out of a large
body of work in anthropology that sees different cul-
tures on a continuum from individualistic to interde-
pendent (also called “sociocentric” or “collectivist”).
The distinctions between these two types of cultures
have led to more insightful research and to greater
applications for our work with young children than any
other framework focusing on cultural differences. For
that reason, it will be looked at in some depth here.

The goal in cultures labeled “individualistic” is individ-
ual fulfillment, and to aid in reaching this goal, chil-
dren are encouraged to make choices and to strive
assertively to achieve them. The goal in sociocentric
cultures is the well-being of the group, and personal
assertiveness can be frowned on to the degree that it
upsets group harmony. According to the authors of
Bridging Cultures Between Home and School, “At the
most basic level, the difference is one of emphasis
on individual success versus successful relations with
others in a group. It could be characterized as the

r”»

difference between ‘standing out’ and ‘fitting in

(Trumbull, Rothstein-Fisch, Greenfield, & Quiroz,
2001, p. 5). Interestingly, when asked to complete the
statement “I am . . . ,” people from interdependent
backgrounds are more likely to respond with reference
to their role in a family, an organization, or a religion.
In contrast, people from individualistic societies tend
to list trait labels referring to personal qualities, such

as “hardworking,” “intelligent,” or “athletic” (Iriandis,
Brislin, & Hui, 1988).

Not surprisingly, the dominant U.S. culture is thought
to be extremely individualistic. In fact, Hofstede (1991)
administered a scale to hundreds of respondents in 53
societies worldwide and found that people in the
United States scored highest on individualism of

the 53 countries surveyed. Asian and Latin American
countries scored highest on measures of interdepend-
ence, while European countries were in the middle of
the continuum. Although it used to be thought that
individualism was an inevitable outcome of technologi-
cal advancement, the case of Japan (a highly interde-
pendent culture) is often used to point out that
technological advancement does not necessarily
depend on ascribing to individualistic values.

Although mainstream U.S. culture emphasizes individ-
ualism, most groups immigrating to the United States
are from cultures with a more interdependent value
orientation. Greenfield (1994) reminded us that each
person is both an individual and a member of a social
group. And although no society can “eliminate either
the separate individual or the interdependent group,
the nature of the ideal has important implications for
what is responded to, emphasized, and sanctioned in
the socialization process . . . . By these means, cultural
ideals influence the trajectory of individual develop-
ment” (p. 4). Greenfield (1994) added that in each
society there is a tension between individualism and
interdependence, and each society strikes its own bal-
ance between these two idealized cultural scripts.
These value systems of individualism and interdepend-
ence shape the cultural scripts that are then transmit-
ted and negotiated between generations. Values,
perceptions, and beliefs are transmitted from one gen-
eration to another implicitly through modeling and
explicitly through verbal messages such as “This is
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good” and “This is not good” (Greenfield, 1994). In
this way, these scripts are internalized by the child and
come to affect perception, motivation, affect regula-
tion, and social behavior in diverse ways (Markus &
Kitayama, 1991). Kim (1987, cited in Greenfield,
1994) added the idea that each emphasis, whether it be
individualism or interdependence, has its own psycho-
logical cost. In socially oriented societies, the cost of
interdependence is experienced as suppression of indi-
vidual development, whereas in individualistically
oriented cultures, the cost of independence is experi-
enced as alienation. In extreme cases, these costs can
become cultural pathologies on either an individual
or group level.

As previously mentioned, individualistic cultures tend
to stress independence, autonomy in choice and action,
and social assertiveness. As part of this push toward
autonomy, even young children are encouraged to
make individual decisions. Parents from individualistic
cultures are more likely to use everyday situations

to encourage children to make their own choices

(e.g., “Which crayon do you want to use to draw the
sun?”). They then give praise for the child’s choices
(e.g., “I like that red sun!”), reinforcing the behavior.

In individualistic cultures, caretakers also encourage
children in behaviors that will enable them to function
on their own at the earliest age possible. Babies and
toddlers are trained to sleep alone, to feed themselves,
to dress themselves, and to play by themselves earlier
than they are in interdependent cultures. The goal of
these activities is to enable a child to separate without
too much distress (Hanson, 1992). Research by
Schulze, Harwood, and Schoelmerich (2001) sup-
ported this conclusion: In this study, European Ameri-
can mothers expected their children to initiate and
master feeding, sleeping through the night, and toilet
training at an earlier age than did Puerto Rican moth-
ers. In giving rationales for the timing of these goals,
European American mothers (more individualistic)
talked about these developmental tasks as intrinsically
important for the child’s growth, whereas the Puerto
Rican mothers (more interdependent) emphasized the
importance of meeting societal expectations.

At the other end of the continuum, the interdependent
value system is more commonly found among the
growing number of immigrant and minority groups in
the United States. In interdependent cultures, children
typically are socialized to be responsible for their fami-
lies, and their families in turn are responsible for them.
The family unit often includes extended family mem-
bers: grandparents, aunts, uncles, and cousins. Optimal
development includes the idea of being able to sacrifice
personal goals for the good of the group (Greenfield,
1994; Triandis, 1995).

"To prepare children to better subordinate individual
interests when necessary, parents within interdepend-
ent cultures raise their children to be being respectful,
empathic, self-controlled, dutiful, conforming, and
cooperative. Tolerance of other people’s views is
encouraged so conflict is minimized (Triandis, 1989).
Communication rules in interdependent societies
encourage considering others’ opinions or needs by
seeking collaboration and consensus. A strongly
worded personal opinion is frowned on because it

is thought to derail consensus.

"This emphasis on close connections and collaboration
over personal self-development is thought to be fos-
tered by family routines such as co-sleeping, weaning
at older ages, emphasizing obedience toward adults,
and playing collectively (Schulze et al., 2001).
Children are more likely in interdependent cultures

to be encouraged to ask adults for help with problems
instead of being encouraged to figure out solutions

for themselves. These partnering activities encourage
more reliance on another and potentially lead to more
group cohesiveness. These cultures also have tradition-
ally had a wider sense of who is responsible for chil-
dren; not only extended kin but also other community
members are more likely to express concern for nonbi-
ological children in the community (Kibria, 1993).

In a series of in-depth research studies conducted
with European American mothers and Puerto Rican
mothers of toddlers (Harwood, Schoelmerich, &
Schulze, 2000), these differences between individualis-
tic and interdependent cultures were borne out. Anglo
mothers emphasized independence and individuality



The Changing Face of the United States: 7he Influence of Culture on Early Child Development

in their children’ achievements by encouraging their
toddlers to make choices and explore the environment.
"They achieved this focus by phrasing their directives as
suggestions, enabling the child to feel as if the idea was
her own. These mothers also verbally praised their
infants’ actions and encouraged their children to play
alone and to select their own toys. In contrast, in a
more interdependent society, Puerto Rican mothers
focused on their children’s interactions with others,
emphasizing particular ways to interact and communi-
cate. The Puerto Rican mothers gave more directives,
physically positioned or restrained their children’s
movements around the room, and played more social
games with their children that involved touching and
turn-taking. Each group of parents had different goals
for their children, based on whether their cultural con-
structs for regulation of activities and proper social
interaction were independent or interdependent.

In another study, Martini (2002) examined mother-
infant interactions during mealtimes in Japanese Amer-
ican, European American, Hawaiian American, and
Filipino American families. Filipino American mothers
were attentive and directive with their toddlers, hold-
ing the toddlers in their laps and guiding their activi-
ties. In Hawaiian families, the toddlers were allowed

to walk around and explore during mealtime, and
other family members had as much interaction with
these toddlers as their mothers did. Japanese American
mothers seated their children at high chairs and pro-
vided structured opportunities for the infants to experi-
ment with toys and objects. European American
mothers encouraged their infants to actively explore
their food and other objects but did not structure these
explorations nearly as much as Japanese American
mothers. European American mothers said that they
wanted their children to be creative and expressive,
whereas Japanese American mothers emphasized
wanting their children to learn particular skills. The
Filipino American and Hawaiian American mothers
emphasized the importance of the child learning
respect and self-control. More than any other group,
the European American families treated their children
as coequal conversational partners.

Similarly, using a tool called the Socialization Goals
Interview, Harwood (1992) found that working-class

Puerto Rican mothers emphasized the importance of
their children learning to be well behaved and cooper-
ative, whereas middle-class Anglo mothers emphasized
the importance of autonomy and exploration for their
children. Working-class Anglo mothers fell somewhere
in between these two groups. In terms of child-rearing
practices used to reach these goals, Anglo mothers
were more likely to mention modeling and providing
opportunities for exploration, whereas Puerto Rican
mothers emphasized direct instruction. Also, the more
acculturated to mainstream U.S. culture the Puerto
Rican mother was, the more likely she was to empha-
size earlier developmental goals for her child.

Several large scale studies (Bradley et al., 1989; Bradley
etal., 2001 Part A; Bradley et al., 2001 Part B) using
the Home Observation for Measurement of the Envi-
ronment Inventory (HOME) tool found that, com-
pared with European American mothers, African
American and Latino mothers (both poor and non-
poor) waited until their child was almost age 3 to
introduce stimulating materials and varied experiences
in the home. In the 2001 Part B study by Bradley et al.,
the researchers suggested this practice may be a result
of differences in how the mothers view the cognitive
capacity of their children, with European American
parents being more likely to view children as capable
of learning at an earlier age. The researchers did not
use the concept of interdependent cultures to explain
this difference, but it is one likely explanation.

"Training early childhood practitioners to better under-
stand distinctions between individualistic and interde-
pendent cultures seems crucial, given that the great
majority of immigrants to the United States come
from countries in South America, Asia, and Africa that
are strongly interdependent. American Indian and
Alaska Native cultures are also strongly interdepend-
ent. African American culture has been described as
more interdependent than the dominant White cul-
ture, as is evidenced by its greater orientation toward
extended family and kinship-help patterns. However,
perhaps because of its long exposure to mainstream
culture, individual achievement is also stressed
(McAdoo, 1993).
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The Influence of Culture on Language
Development

Regardless of culture, linguists agree that the purpose
of language is the same: to communicate information,
build and maintain relationships, and develop self-
identity through the use of symbols that represent
one’s family of origin (Alvarez, H-Lemonnier, &
Guimont, 1992). Research increasingly suggests that
there is a universal sequence to the emergence of lan-
guage. Babies in all cultures appear to be able to per-
ceive speech sounds in terms of different categories
(phonemes). After that ability, their first production of
language is cooing (at approximately 2 months), then
babbling (at approximately 4 to 6 months), and finally,
referring to objects, expressing moods, or command-
ing actions. Although this sequence appears to be
unchanged from culture to culture, the timing of
specific milestones may vary (see Oller, 2000, for a
summary of this research).

Another finding that seems consistent across classes
and ethnicities is that the more language a child is
exposed to in the first years of life, the greater his
vocabulary (Hart & Risley, 1995; Huttenlocher,
Haight, Bryk, Seltzer, & Lyons, 1991). Language
growth is especially helped by “extra talk” (i.e., talk
that goes beyond simple directives and engages a child
by highlighting and expanding on experiences) and by
repetition (Hart & Risley, 1995; Huttenlocher et al.,
1991). Studies of young European American children
have found a strong effect of socioeconomic class on
the frequency of talk in mother-child dyads (Clark,
2000). Parents from professional families tend to talk
more to children than do working-class parents, and
working-class parents tend to talk more to children
than do parents in poverty. These findings were
strongly related the size of the children’s vocabulary
growth, vocabulary use, and 1Q scores at age 3.

In addition to the different timing of milestones, and
perhaps differences in amount of speech produced,
each culture has specific notions of communicative com-
petence (Hymes, 1967). Communicative competence
refers to the knowledge needed to use language appro-
priately within a given culture. According to Andersen
(1996), aspects of communicative competence that vary

from culture to culture include (a) who is thought to
be the child’s main communication partner, (b) which
interaction styles are encouraged or discouraged,

(c) which topics of conversation are allowed or are
forbidden, (d) how highly participants value talk,

(e) what the caretakers’ beliefs are about teaching
language, and (f) how consciously structured language
teaching is in that culture. Although these beliefs about
communication are usually outside of the caretaker’s
conscious awareness, they guide the nature of interac-
tions between children and adults and are, to a large
degree, influenced by the family’s culture (Pye, 1986;
Schieffelin & Gilmore, 1986).

We know a lot about communicative competence
among middle-class European American families.
As Hammer and Weiss (1999) argue,

The currvent story of bow language learning occurs is
really a story of mainstream American English language
development, complete with an emphasis on (a) parental
engagement of the child in conversation, () following the
child’s lead during the interaction, (¢) placing bigh value
on an interactional conversational style, (d) the mother’s
production of short sentences with a more limited variety
of words, and (e) taking responsibility for the teaching of
language to the child. (p. 1219)

According to Hammer and Weiss, although this style
of interaction is seen to be optimal for language devel-
opment for all groups, there is actually not enough
substantive research to draw this conclusion at this
time.

Three studies under review highlighted communica-
tive competence in two communities in the rural
South. The researchers (Heath, 1983, 1989; Ward,
1971) undertook in-depth ethnographic studies of

two African American communities. Children in these
communities were tended by multiple adult caregivers
and were frequent participants in adult events, to a
much greater degree than the typical White urban
child. Although caregivers structured other learning
activities for children (e.g., teaching the alphabet),
talking was seen as a natural by—product of observation
and imitation of adults and was not specifically encour-
aged or highlighted. In terms of the content of talk,
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parents in these communities valued independence in
their children, and they emphasized the need for the
child to be verbally assertive and to be able to defend
himself in a sometimes hostile world. These families in
the rural South illustrate the idea that families “differ
in their expectations of communicative competence”
(Andersen & Battle, 1993, p. 133).

Another series of studies looked at language develop-
ment in six lower-SES and six middle-SES African
American mother-toddler dyads, and then compared
these findings with research conducted on White
dyads (Hammer & Weiss, 1999, 2000). In their study
of 12- to 18-month-olds, the researchers found that,
similar to White mothers, African American mothers
from both classes reduced their sentence length to an
average of three words and used a relatively low per-
centage of different words to speak to their young chil-
dren. Both classes also directed the same amount of
speech toward their children, a finding that was differ-
ent from two earlier research studies looking at class
differences in African American samples of older
children (Hart & Risley, 1995; Hoff-Ginsberg, 1991).
In the same study, African American mothers from
both SES groups were more likely to encourage task-
specific outcomes rather than follow the lead of the
child, which is a style more common in European
American dyads. Also, both groups used directives as
the most common form of communication, followed
by statements. This “directive style” is in contrast to
the more “conversational style” that has found to be
more prevalent in White middle-class mothers
(Hammer & Weiss, 1999). The researchers pointed
out that although the conversational style is often
considered the optimal style for language learning,
there is no research that actually links it to better
language outcomes.

The researchers did find differences between the
African American mothers of different classes.
Middle-class mothers were more likely than lower-
class mothers to wait for their child to initiate play, and
middle-class children were more likely to use words
than actions to initiate play. Middle-class mothers also
used significantly more communication goals with

their children. The children in the middle-class group

spoke, on average, twice as much as the children from
the lower-class group. When interviewed, mothers
from the low-SES group thought language develop-
ment would occur naturally, without help from them,
whereas middle class mothers saw it as their role to
encourage language growth (Hammer & Weiss, 2000).
In a larger study comparing low- and middle-income
African American dyads (Wallace, Roberts, & Lodder,
1998), mothers who more frequently expanded on
their children’s use of words had children who scored
higher on receptive communication. The results also
suggested that although maternal warmth contributed
somewhat to early cognitive and language skills, the
more didactic behaviors such as elaboration and stimu-
lation were more strongly linked. This relationship
between these didactic behaviors and cognitive and
language outcomes held, even after controlling for
maternal education and the measure of environmental

richness on the HOME tool.

In a study looking at differences in joint book-reading
experiences, Anderson-Yockel and Haynes (1994)
reported that middle-SES European American moth-
ers were more likely to ask “WH?” questions (who,
where, and what) while reading books to their toddlers,
whereas middle-SES African American mothers used
more statements. Because they had more questions
asked of them, the White children exhibited a much
higher percentage of correct verbal responses to ques-
tions. The researchers concluded that “the white dyads
appeared to be much more in the question/answer
mode” (p. 587) and that “this mode will be particularly
beneficial to them when they make a transition to
school” (p. 587). This finding concurs with Heath’s
(1983, 1986, 1989) observations of spontaneous inter-
actions between adults and children in the rural
African American communities noted above. Heath
(1986) stated that in the community she studied,
“Children do not expect adults to ask them questions,
because children are not seen [by adults] as informa-
tion givers or question-answerers. This is especially
true of questions for which adults already have an
answer.” However, this difference in style can disad-
vantage the African American children from this com-
munity when they begin school: “When the children
go to school, they face unfamiliar types of questions
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that ask for explanations. They are asked as individuals
to identify items by name and to label features such as
shape, color, size, number . . . . They do not easily
tolerate questions about reading materials that are
structured in the usual lesson format” (p. 117).

In a study on Latino and European American mother-
child dyads, differences were also found in the types of
questions the mothers use to aid their 3%- to 5-year-
old children in a shoe-tying task (Moreno, 1997).
Although both groups of mothers asked the same
amount of questions, White mothers were more likely
to ask questions in which the answer could be found in
the immediate perceptual field (e.g., “Where does this
loop go?”). Latino mothers, in contrast, were more
likely to ask questions about mental representations
that would go beyond the immediate perceptual field
(e.g., “What do we do first?” and “Why should we
learn to tie our shoes?”). Moreno reported that the
perceptual questions tended to keep the White chil-
dren more on task and are the type of questions asked
in learning environments for younger children.

Language Development in Bilingual Children
One of the more pressing concerns of professionals
working with families of young children from immi-
grant cultures is the question concerning the influence
of bilingualism on early development. As of the year
2000, one in five of the birth-to-3 population (3.2
million children) in the United States lives in an immi-
grant family (U.S. Census Bureau, 2001). Eighteen
percent of all children in the United States speak a
language other than English at home (Shields &
Behrman, 2004). Among immigrant children, 72%
speak a non-English language at home (Shields &
Behrman, 2004). Tabors (1997) emphasized the result-
ing critical importance of researchers and practitioners
understanding the process of bilingual language devel-
opment and second language acquisition in very young

children.

Oller, Eilers, Urbano, and Cobo-Lewis (1997) pointed
out that there are two schools of thought in the litera-
ture concerning an infant learning two languages

from birth. The first they called the “bilingualism
deficit hypothesis.” According to this hypothesis, expo-

sure to two languages at such an early age “might have
a delaying effect on the precursors to speech” (p. 408).
However, they also speculated that the influence of
bilingual exposure could be advantageous for infants
and toddlers. Perhaps children exposed to two
languages at an early age “profit from the rich
exposure to differing language inputs” and achieve
language milestones even earlier than their counter-
parts (p. 408). They pointed out that what they call the
“bilingualism advantage hypothesis” has found some
support with older children and adults, including
research that suggests that bilingual speakers have been
reported to outscore their peers on measures of cogni-
tive flexibility (Ben-Zeev, 1977; Ianco-Worrell, 1972).

"The majority of the studies found on early language
development in toddlers from bilingual homes con-
cluded that the simultaneous acquisition of two lan-
guages does not lead to delays in speech or language
development (Jackson-Maldonado, Thal, Marchman,
Bates, & Gutierrez-Clellen, 1993; Junker & Stockman,
2002; Oller et al., 1997). Unfortunately, although
bilingualism would seem to be a potential social advan-
tage, prejudice against immigrants can create an odd
dichotomy in which bilingual immigrant children are
looked down on while middle-class children studying
another language are socially rewarded. The research
reviewed here at least gives scientific support that
bilingual language acquisition is not harmful linguisti-
cally. Some linguists, notably Clark (2000) warn that it
can be detrimental for a child to learn a language and
then have it die out because the environment does not
offer the opportunity for its use. This loss may nega-
tively affect cognitive skills and socioemotional skills
that were anchored in the forgotten language. Other
societal pressures on bilingual immigrant children
need to be addressed both through research and prac-
tice because what is detrimental about bilingualism
seems to be society’s stigmatizing response to immi-
grant status rather than to the act of acquiring two
languages.

For additional research studies that highlight the bene-
fits of learning more than one language, see Fernandez
(2007). Most of the studies cited in this report, Promoz-
ing the Benefits of Language Learning, focus on the
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effects of multilanguage learning on older children
from other countries and so were not included in the
Language Matrix of this report. The majority of the
studies support the idea that multilingual learning
increases cognitive flexibility, enhances literacy, and
supports cross-cultural understanding.

The Influence of Ethnicity and Class on
Cognitive Development

"The literature search yielded 12 studies looking at the
influence of ethnicity and class on the cognitive devel-
opment of children from birth to age 3 years. Eight of
these studies linked aspects of the home environment
to children’s cognitive outcomes, and four studies were
more descriptive. A study by Bradley et al. (2001

Part A) focused on the similarities and differences in
home environments among the three major ethnic
groups using the National Longitudinal Survey of
Youth data set of 5,310 families. Findings were pre-
sented separately for “nonpoor” and “poor” families of
African American, European American, and Latino
groups. Results from this study showed little difference
among groups in the degree of parental responsiveness
toward the child. However, on items more directly
related to cognitive stimulation, there was greater
variation between groups: Compared with European
American families, a higher percentage of African
American and Hispanic American families owned no
children’s books. Poverty status had more effect on
book owning than did ethnicity: Of all three ethnic
groups, the nonpoor were far more likely than the
poor to have three or more books for their infants. In
terms of reading to their children, 64% of European
American mothers reported reading to their infants
three or more times a week compared with 38% of
African Americans and 34% of Latinos. Once again,
the poor families of each ethnic group read substan-
dally less to their children than did the nonpoor
families.

In Part B of the 2001 (Bradley, et al.) study, the
researchers found a small, but significant relationship
between four learning stimulation items (the number
of books the child owns, how often the parent reads to
the child, how many cuddly or role-playing toys the
child owns, and how many push or pull toys the child
owns) and social and motor outcomes for all ethnic

and class groups. There was an even stronger relation-
ship between these learning stimulation items and
receptive vocabulary at age 5. Once again, this finding
held for the poor and nonpoor families of all three
ethnic groups.

In a longitudinal study of 3- to 5-year-old children’s
attitudes toward reading (Saracho & Dayton, 1991),
3-year-old European American children had signifi-
cantly more positive attitudes toward books and being
read to than did Mexican American or African Ameri-
can children. However, the Anglo children’s attitudes
did not change much over time. The attitudes of Mexi-
can American children, however, increased signifi-
cantly each year, with attitudes at age 5 slightly more
positive than the Anglos. The attitudes of the African
American children also grew to be more positive from
year to year, but at a slower rate than the Mexican
American children. The researchers pointed out that
the majority of Mexican Americans in this sample
attended bilingual education programs in California
and Texas. The African American children attended
traditional educational programs, which, from the
researchers’ point of view,

failed to include appropriate instruction and materials

to meet the needs of the Afvican American group. For
children to be interested, curviculum materials may well
need to match the child’s prior experiences and environ-
ment. When a child from a different language or culture
enters a classroom and finds that these components are
removed from them, a conflict of culture, language and
values may occur: (Saracho & Dayton, 1991, p. 41)

Resources for Increasing Cultural Sensitivity
Training in cultural sensitivity often emphasizes the
need for more information about the cultural dynamics
of cultures other than our own. Acquiring this infor-
mation is perhaps the first step in increasing sensitivity,
and the preceding studies were offered in this vein.
Although this research information may be informa-
tive, it does little to guide the practitioner. In their
thoughttul article, Cultural Competence as Skilled Dia-
logue, Isaura Barrera and Robert Corso (2002) pointed
out how “practitioners can find it overwhelming and
unrealistic to be familiar with cultural parameters for
all the persons/children with whom they are asked to
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interact, especially when these children and families
participate in multiple cultures” (p. 1). This informa-
tion about other cultures is important, but it leaves
practitioners unable to respond to the question, What
do we do now, in this specific situation with these
particular persons/children?

In response to this essential question, Barrera and
Corso (2002) and Barrera, Corso, and McPherson
(2003) propose a process they call “skilled dialogue.”
In Skilled Dialogue: Strategies for Responding to Cultural
Diversity in Early Childhood (Barrera et al., 2003), they
lay out a sophisticated yet pragmatic approach to
enhance deeper communication about points of differ-
ence between cultures. For a brief introduction to this
approach, see Barrera and Kramer (2007).

In addition, Cross-Cultural Roots of Minority Child
Development, edited by Patricia Greenfield and Ronald
Cocking (1994), is an additional resource for practi-
tioners and policymakers. Several researchers and
practitioners have contributed to this book, and it has a
breadth few other books on the subject have. There
are chapters highlighting family interactions in several
cultures, including Mexican American, African Ameri-
can, Chinese American, Korean American and Japan-
ese American as well as interactions in Navajo and
Pueblo families. Although not solely about the social-
ization of very young children, these ethnographic
studies are rich introductions to how cultural scripts
shape family behavior. Several chapters also focus on
the relationship between families and practitioners and
are essential for understanding how to work respect-

tully with other cultures.

Building on the interdependent-individualistic frame-
work, the Bridging Cultures Project has generated a
large body of tools for practitioners working with
Latino families, including books, professional develop-
ment materials, workshops, and course modules.
Although the focus is on families of school-aged chil-
dren, much of the material also can be applied to fami-
lies of younger children. Practidoners working with
interdependent cultures other than Latino may also
gain insights from the perspective found in these
materials. To learn more about the Bridging Cultures

Project, go to www.wested.org/online_pubs/bridging/
about_bc.shtml.

For another interesting approach to gain a deeper
understanding of parents’ cultural scripts, social work-
ers Roer-Strier and Rosenthal conducted a series of
research studies that focused on discussions with
several immigrant groups in Israel. Referring to their
research and that of others (Harwood, Schoelmerich,
Schulze, & Gonzalez, 1999), Roer-Strier and Rosen-
thal (2001) claimed that “every parent has an image of
their child that guides their childrearing and socializa-
tion practices” (p. 217). That image is reflected in the
answer that parents have when asked questions such as
“What kind of adult would you like your child to be”?
Roer-Strier and Rosenthal call this image “the adaptive
adult” and add that it is “so fundamental . . . that
parents carry it with them through various cultural
changes and even when they immigrate to other coun-
tries” (p. 217). This image may not be as relevant to
the new culture as it was to the old, and in fact, it may
even limit the child in the new culture, but it is so
deeply held that it is not questioned by the parents
(Goldman, 1993; Greenfield, 1994; Roer-Strier &
Rosenthal, 2001). In their 2001 article, “Socialization
in Changing Cultural Contexts: A Search for Images
of the ‘Adaptive Adult,’” they described a process they
have used to access and work with the adaptive adult
images held by parents from different cultures.
Though not specifically designed for use in the early
childhood field, it may be of much practical use to
gain a deeper understanding of the families we serve.

Conclusion

Although the United States has always been a nation
of diverse cultural groups (the indigenous groups
oftentimes monolithically termed “American Indians”
or “Native Americans” were themselves a diverse
group of cultures), the significance of this diversity has
become clearer over time. Given that early childhood
services are often the first point of contact with main-
stream culture for immigrant families and “minority”
families in the United States, it is essential that these
services be based on a deeper understanding of the
background and lived experiences of the families in
our ever-changing culture.

1



12

The Changing Face of the United States: 7he Influence of Culture on Early Child Development

References for Text and Tables

Alvarez, G., H-Lemonnier, F., & Guimont, L. (1992).
Textual coherence and language didactics. Langues et
Linguistique, 18, 1-17.

Andersen, E. S. (1996). A cross-cultural study of children’s
register knowledge. In D. Slobin, J. Gerhardt, A. Kyratzis, &
J. Guo (Eds.), Social interaction, social context, and language:
Essays in bonor of Susan Ervin-Tripp (pp. 125-142). Hillsdale,
NJ: Lawrence Erlbaum.

Anderson, N., & Battle, D. (1993). Cultural diversity in the
development of language. In D. Battle (Ed.), Communication
disorders in multicultural populations (pp. 158-185). Boston:
Andover Medical Publishers.

Anderson-Yockel, J., & Haynes, W. O. (1994). Joint book-
reading strategies in working-class African American and
white mother-toddler dyads. Fournal of Speech & Hearing
Research, 37(3), 583-593.

Barrera, I., & Corso, R. (2002). Cultural competency as
skilled dialogue. Topics in Early Childbood Special Education,
22(2), 103-113.

Barrera, 1., Corso, R., & McPherson, D. (2003). Skilled
dialogue: Strategies for vesponding to cultural diversity in early
childhood. Baltimore: Brookes.

Barrera, 1., & Kramer, L. (2007). Skilled dialogue: Weaving
webs of connectedness across diverse voices and identities.
Childhood Education, 8§3(5), 304-309. Retrieved June 17, 2008,
from http://findarticles.com/p/articles/mi_qa3614/
is_200701/ai_n194331931/pg_1

Ben-Zeev, S. (1977). The influence of bilingualism on
cognitive strategy and cognitive development. Child
Development, 48(3), 1009-1018.

Black, M. M., Hutcheson, J. J., Dubowitz, H., Starr, R. H., &
Berenson-Howard, J. (1996). The roots of competence:
Mother-child interaction among low-income, urban, African
American families. Fournal of Applied Developmental Psychology,
17(3), 367-391.

Bland-Stewart, L. (2003). Phonetic inventories and
phonological patterns of African-American two year olds: A
preliminary investigation. Communication Disorders Quarterly,
24(3), 109-120.

Bornstein, M. H., & Cote, L. R. (2001). Mother-infant
interaction and acculturation: Behavioural comparisons in
Japanese-American and South-American families.
International Journal of Bebavioral Development, 25, 549-563.

Bradley, R. H., Caldwell, B. M., Rock, S. L., Ramey, C. T,,
Barnard, K., Gray, C., et al. (1989). Home environment and
cognitive development in the first three years of life: A
collaborative study involving six sites and three ethnic groups
in North America. Developmental Psychology, 25(2), 217-235.

Bradley, R. H., Corwyn, R. F,, Burchinal, M.,

McAdoo, H. P,, & Garcia Coll, C. (2001 Part B). The
home environments of children in the United States
Part IT: Relations with behavioral development through
age thirteen. Child Development, 72, 1868-1886.

Bradley, R. H., Corwyn, R. F, McAdoo, H. P, & Garcia
Coll, C. 2001 Part A). The home environments of children
in the United States Part I: Variations by age, ethnicity, and
poverty status. Child Development, 72, 1844-1867.

Carlson, V. J., & Harwood, R. L. (2003). Attachment,
culture, and the caregiving system: The cultural patterning
of everyday experiences among Anglo and Puerto Rican
mother-infant pairs. Infant Mental Health fournal, 24(1),
53-73.

Caughy, M. O., O’Campo, P. J., & Muntaner, C. (2004).
Experience of racism among African-American parents and
the mental health of their preschool-aged children. American
Fournal of Public Health, 94(12), 2118-2124.

Chen, X., Hastings, P. D., Rubin, K. H., Chen, H., Cen, G.,
& Stewart, S. L. (1998). Child rearing attitudes and
behavioral inhibition in Chinese and Canadian toddlers: A
cross-cultural study. Developmental Psychology, 34, 677-686.

Christensen, M., Emde, R. N., & Fleming, C. (2004).
Cultural perspectives for assessing infants and young
children. In R. Delcarmen-Wiggins & A. Carter (Eds.),
Handbook of infant, toddler; and preschool mental health
assessment (pp. 7-23). New York: Oxford University Press.

Clark, E. (2000). The proceedings of the thirtieth annual child
language research forum. Stanford, CA: Center for Study of
Language and Information.

Cote, L. R., & Bornstein, M. H. (2001). Mother—infant
interaction and acculturation II: Behavioral coherence and
correspondence in Japanese American and South American

tamilies. International Journal of Bebavioral Development, 25,
564-576.

D’Andrade, R. (1987). A folk model of the mind. In

D. Holland & N. Quinn (Eds.), Cultural models in language
and thought (pp. 112-148). Cambridge, England: Cambridge
University Press.



The Changing Face of the United States: 7he Influence of Culture on Early Child Development

Dearing, E., McCartney, K., & Taylor, B. A. (2001). Change
in family income-to-needs matters more for children with
less. Child Development, 72, 1779-1793.

Duncan, G., Brooks-Gunn, J., & Klebanov, P. (1994).
Economic deprivation and early childhood development.
Child Development, 65, 296-318.

Emde, R. N. (2006). Culture, diagnostic assessment, and
identity: Defining concepts. Infant Mental Health Journal, 27,
606-611.

Farver, J. A., & Wimbart, S. (1995). Indonesian children’s
play with their mothers and older siblings. Child Development,
66, 1493-1503.

Fernandez, S. (2007). Promoting the benefits of language
learning (Report to the Department of Education and
Training, Research Unit for Multilingualism and Cross-
Cultural Communication, University of Melbourne).
Retrieved May 10, 2008, from www.eduweb.vic.gov.au/
edulibrary/public/teachlearn/student/
promobenefitslanglearning.pdf

Fracasso, M. P, Busch-Rossnagel, N. A., & Fisher, C. B.
(1994). The relationship of maternal behavior and
acculturation to the quality of attachment in Hispanic infants
in New York City. Hispanic Fournal of Bebavioral Sciences, 16,
143-154.

Gavin, L. E., Black, M. M., Minro, S., Abel, Y., Papas, M. A.,
& Bentley, M. E. (2002). Young, disadvantaged fathers’
involvement with their infants: An ecological perspective.
Fournal of Adolescent Health, 31, 266-276.

Goldman, L. (1993). Misconceptions of culture and
perversions of multiculturalism. Interchange, 24(4), 397-408.

Greenfield, P. M. (1994). Independence and interdependence
as developmental scripts: Implications for theory, research,
and practice. In P. M. Greenfield & R. Cocking (Eds.), Cross-
cultural roots of minority child development (pp. 1-37). Hillsdale,
NJ: Lawrence Erlbaum.

Greenfield, P. M., & Cocking, R. (1994). Cross-cultural roots
of minority child development. Hillsdale, NJ: Lawrence
Erlbaum.

Greenfield, R. M., Raeff, C., & Quiroz, B. (1996). Cultural
values in learning and education. In B. Williams (Ed.),
Closing the achievement gap: A vision for changing beliefs and
practices (pp. 37-55). Alexandria, VA: Association for
Supervision and Curriculum Development.

Gutierrez, J., & Sameroff, A. (1990). Determinants of
complexity in Mexican-American and Anglo American
mothers’ conceptions of child development. Child
Development, 61, 384-394.

Haight, W. L., Wang, X., Fung, H. H., Williams, K., &
Mintz, J. (1999). Universal developmental and variable
aspects of young children’s play: A cross-cultural comparison
of pretending at home. Child Development, 70, 1477-1488.

Hammer, C. S. (2000). “Come sit down and let mama read”:
Book-reading interactions between African-American
mothers and their infants. In J. Harris, A. Kamhi, &

K. Pollock (Eds.), Literacy in African American communities
(pp- 21-44). Hillsdale, NJ: Lawrence Erlbaum.

Hammer, C. S., & Weiss, A. L. (1999). Guiding language
development: How African American mothers and their
infants structure play interactions. Fournal of Speech, Language
and Hearing Research, 45(5), 1219-1233.

Hammer, C. S., & Weiss, A. L. (2000). African American
mothers’ views of their infants’ language development and
language-learning environment. American Fournal of Speech-

Language Pathology, 9(2), 126-140.

Hanson, M. J. (1992). Families with Anglo-European roots.
In E. W. Lynch & M. J. Hanson (Eds.), Developing cross-
cultural competence: A guide for working with young children and
their families (pp. 65-87). Baltimore: Brookes.

Harkness, S., Super, C. M., & Keefer, C. H. (1992).
Learning to be an American parent: How cultural models
gain directive force. In R. G. D’Andrade & C. Strauss (Eds.),
Human motives and cultural models (pp. 163-178). Cambridge,
England: Cambridge University Press.

Hart, B., & Risley T. R. (1995). Meaningful differences in the
everyday experience of young American children. Baltimore:
Brookes.

Harwood, R. L. (1992). The influence of culturally derived
values on Anglo and Puerto Rican mothers’ perceptions of
attachment behavior. Child Development, 63, 822-839.

Harwood, R. L., Schoelmerich, A., & Schulze, P. A. (2000).
Homogeneity and heterogeneity in cultural belief systems.
New Directions for Child and Adolescent Development, 87,
41-57.

Harwood, R. L., Schoelmerich, A., Schulze, P. A., &
Gonzalez, Z. (1999). Cultural differences in maternal beliefs
and behaviors: A study of middle-class Anglo and Puerto
Rican mother—infant pairs in four everyday situations. Child
Development, 70, 1005-1016.

Haviland, W. (1993). Cultural anthropology. Ft. Worth, TX:
Harcourt College Publishers.

Heath, S. B. (1983). What no bedtime story means:
Narrative skills at home and school. Language in Society,
11(1), 49-76.

13



14

The Changing Face of the United States: 7he Influence of Culture on Early Child Development

Heath, S. B. (1986). What no bedtime story means:
Narrative skills at home and school. In B. Schieffelin
& E. Ochs (Eds.), Language socialization across cultures
(pp- 97-126). Cambridge, England: Cambridge
University Press.

Heath, S. B. (1989). Oral and literate traditions among
Black Americans living in poverty. American Psychologist,
44 (2),367-373.

Hoff-Ginsberg, E. (1991). Mother-child conversation in
different social classes and communicative settings. Child
Development, 62, 782-796.

Hofstede, G. (1991). Empirical models of cultural
differences. In N. Bleichrodt & P.J. D. Drenth (Eds.),
Contemporary issues in cross-cultural psychology (pp. 4-20). Lisse,
the Netherlands: Swets & Zeitlinger.

Hossain, Z., & Roopnarine, J. L. (1994). African-American
fathers’ involvement with infants: Relationship to their
functioning style, support, education, and income. Infant
Behavior and Development, 17, 175-184.

Huttenlocher, J., Haight, W., Bryk, A., Seltzer, M., &
Lyons, T. (1991). Early language growth: Relation to
language input and gender. Developmental Psychology, 27(2),
236-248.

Hymes, D. (1967). Why linguistics needs the sociologist.
Social Research, 34, 632—647.

Tanco-Worral, A. (1972). Bilingualism and cognitive
development. Child Development, 43, 1390-1400.

Jackson-Maldonado, D., Thal, D., Marchman, V., Bates, E.,
& Gutierrez-Clellen, V. (1993). Early lexical development in
Spanish-speaking infants and toddlers. Fournal of Child
Language, 20, 523-549.

Junker, D., & Stockman, I. J. (2002). Expressive vocabulary
of German-English bilingual toddlers. American Journal of
Speech-Language Pathology, 11(4), 381-394.

Kelley, M. L., Smith, T. S., Green, A. P, Berndt, A. E., &
Rogers, M. C. (1998). Importance of fathers’ parenting to
African-American toddlers’ social and cognitive
development. Infant Bebavior and Development, 21, 733-744.

Kibria, N. (1993). The changing lives of Vietnamese-Americans.
Princeton, NJ: Princeton University Press.

Kim, U. (1987, July). The parent-child relationship: The core
of Korean collectivism. Paper presented to the International
Association for Cross-Cultural Psychology, Newcastle,
Australia.

Kolobe, L. F. (2004). Childrearing practices and
developmental expectations for Mexican-American mothers
and the developmental status of their infants. Physical
Therapy, §4(5), 439-453.

Kubicek, L. F. (2002). Fresh perspectives on young children
and family routines, Zero to Three, 22(4), 4-9.

Lieberman, A. E. (1990). Culturally sensitive intervention
with children and families. Child and Adolescent Social Work
Fournal, 7(2), 101-120.

Markus, H. R., & Kitayama, S. (1991). Culture and the self:
Implications for cognition, emotion and motivation.
Psychological Review, 98, 224-253.

Martini, M. (2002). How mothers in four American cultural
groups shape infant learning during mealtimes. Zero to Three,
22(4), 14-20.

McAdoo, H. P. (1993). Family ethnicity: Strength in diversity.
Thousand Oaks, CA: Sage.

Moreno, R. (1997). Everyday instruction: A comparison of
Mexican American and Anglo mothers and their preschool
children. Hispanic Fournal of Bebavioral Sciences, 19, 527-539.

Mosier, C. E., & Rogoft, B. (2003). Privileged treatment
of toddlers: Cultural aspects of individual choice and
responsibility. Developmental Psychology, 39, 1047-1060.

Norton, D. (1993). Diversity, early socialization, and
temporal development: The dual perspective revisited.
Social Work, 38(1), 82-90.

Oller, D. K. (2000). The emergence of the speech capacity.
Hillsdale, NJ: Lawrence Erlbaum.

Oller, D. K., Eilers, R. E., Urbano, R., & Cobo-Lewis, A. B.
(1997). Development of precursors to speech in infants
exposed to two languages. Fournal of Child Language, 24,
407-425.

Patterson, J. L. (2000). Observed and reported expressive
vocabulary and word combinations in bilingual toddlers,
Fournal of Speech, Language, and Hearing Research, 43,
121-128.

Pye, C. (1986). One lexicon or two?: An alternative
interpretation of early bilingual speech. Fournal of Child
Language, 13, 591-593.

Rescorla, L., & Achenbach, T. M. (2002). Use of the
development survey (LDS) in a national probability sample
of children 18 to 35 months. Fournal of Speech, Language,
and Hearing Research, 45(5), 733-743.



The Changing Face of the United States: 7he Influence of Culture on Early Child Development

Roer-Strier, D., & Rosenthal, M. K. (2001). Socialization in
changing cultural contexts: A search for images of the
“adaptive adult.” Social Work, 46(3), 215-228.

Saracho, O., & Dayton, C. M. (1991). Age-related changes
in reading attitudes of young children: A cross-cultural study.
Fournal of Research in Reading, 14(1), 33-45.

Schieffelin, B. B., & Cochran-Smith, M. (1984). Learning to
read culturally: Literacy before schooling. Portsmouth, NH:
Heinemann Educational Books.

Schieffelin, B., & Gilmore, P. (Eds.). (1986). The acquisition of
literacy: Ethnographic perspectives. Norwood, NJ: Ablex.

Schoelmerich, A., Lamb, M. E., Leyendecker, B., &
Fracasso, M. P. (1997). Mother-infant teaching interactions
and attachment security in Euro-American and Central-
American immigrant families. Infant Bebavior and
Development, 20(2), 165-174.

Schulze, P. A., Harwood, R. L., & Schoelmerich, A. (2001).
Feeding practices and expectations among middle-class
Anglo and Puerto Rican mothers of 12-month-old infants.
Fournal of Cross-Cultural Psychology, 32(4), 397-406.

Shields, M., & Behrman, R. E. (2004). Children of
immigrant families: Analysis and recommendations. 7he
Future of Children, 14(2), 4.

Smyke, A. T., Boris, N. W,, & Alexander, G. M. (2002). Fear
of spoiling in at-risk African-American mothers. Child
Psychiatry and Human Development, 32(4), 295-307.

Tabors, P. O. (1997). One child, two languages: A guide for
preschool educators of children learning English as a second
language. Baltimore: Brookes.

Triandis, H. C. (1989). The self and social behavior in
differing cultural contexts. Psychological Review, 96, 506-520.

Triandis, H. C. (1995). Individualism and collectivism. Boulder,
CO: Westview Press.

Triandis, H., Brislin, R., & Hui, C. H. (1988). Cross-cultural
training across the individualism-collective divide.
International Journal of Intercultural Relations, 12, 269-289.

Trumbull, E., Rothstein-Fisch, C., Greenfield, P, &
Quiroz, B. (2001). Bridging cultures between home and school:
A guide for teachers with a special focus on immigrant Latino
families. Mahwah, NJ: Lawrence Erlbaum.

Tyler, K. M., Boykin, A. W,, Boelter, C. M., &
Dillihunt, M. L. (2005). Examining mainstream and
Afro-cultural value socialization in African-American
households. Fournal of Black Psychology, 31(3), 291-310.

U.S. Census Bureau. (2001). Profiles of general demographic
characteristics: 2000 census of population and housing. Retrieved
May 10, 2008, from www.census.gov/prod/cen2000/dp1/
2kh00.pdf

Wallace, I. ., Roberts, J. E., & Lodder, D. (1998).
Interactions of African American infants and their mothers:
Relations with development at 1 year of age. fournal of
Speech, Language, and Hearing Research, 41, 900-912.

Ward, M. C. (1971). Them: children: A study of language
learning. New York: Holt, Rinehart and Winston.

15



The Influence of Culture on Early Child Development

The Changing Face of the United States

16

STIHL OL O4AZ 8002 © Wausdo)

sieah z abe 1e buiuuibaq $8103s 158} |eJUBW
03 sdiysuonejal 81e1apow pamays (pasodxa Si pjIya 8y Yaiym 03 saausliadxa
Jo Aia11eA 8y pue ‘pj1ya sy} Jo JuswabeInodus pue JUsWaAjoAUl S usied
ay} ‘s|elaiew Buiuiea| pue SA01 Jo Alljige|ieAe BU1) UOIIBINWILS JO SB2IN0S 88IY] ‘G
"SBSSe|2 OM] JBUI0 8} 0} UeY} Uoiednado pue
uoIeaNpa |euIBleW 01 palejal AyBly 810w 818Mm $3103s JAQH ‘SSe|0 B|ppIW 104 {7
"SSB|2 B|ppIW 10} UBYY |QIA YM UOIIR[81I09
J13yBiy pey sajeasqns aaueidadae pue sjeuislew Aejd ‘sse|d a|ppiw 1amo| 104 ¢
(09" 01 dn) SSE|2 B|PpPIW PUB B|PPIW J8MO] YlIM Pale|aliod Ajaielapow
SBM INQ (GE" >) SSBI JaMO| 10} MO| SeM I PUB JINOH Usamiag diysuonejay 'z
“uoednado pue uoneanpa yioq
pue J\OH Usamiag diysuone|as Jueaiiubis ‘sseja ajppiw 1o} ‘uoiednado Jou ing
‘U0I1BINPA |BUIB1EW PUB J\IQH U8Bmiaq diysuone(al Yeam ‘SSejd a|ppiw Jamo|
10} 'S3S Jamo] Jo} uoi}ednado pue LoIIeINpPa [eulalew 0} paiejaiun sem JNQH ‘L
(8|dwes |30} pasn) uosedwoa ssej9
| PUB JNQH Uasmiag Jo uoiednado Jo Uoieanpa eulalew
pue J\OH Usamiag diysuoiiejal ajill| Sem 818y} ‘SuBdLIBWY UBDIXB|A| 104 17
‘$yae|g 1o} Jaybiy alam |\ Jeah-g pue JNQH JesA-g uaamiaq suoiie|a.iod
'salYAN 1o} JayBiy a1am |qIA JesA-g pue JNQH Jeah-z usamiag suoiie|alo g
"sdnoJB Jaypo Joj ueyy SSHUAA
1o} JayBiy alam $8109s ||\ 188A-Z pUB JIQH YHUOW-Z | UsaMIaq SUOIIR|8.1I0]) Z
(07) sueauBwy
UBIIXB|\ PUB (£ 01 0°) $Y9B|g Yim pasedwod (9" 03 ¢ =) SaHYAN 1o} JayBiy s1am
uonednado pue UOIRINDA [BUIB1BW PUB $3103S JNQH U8aMIaq SuoNe[a1o) |
(se10u a|dwes 8as) uosLedwoa aluyig

uoiednaao

puUE U0IBINPS S, IBLIO|\
18]

9ausbi|au| 18uIg plojuels
(qI1Sg) wawdojanaq ey
Jo sa|eag Asjieg woy (|AIA)
Xapu| Juswido[ana( [BIUB|\
(Aoyuanu JusliuoliAug

31 JO JuBWalInsea|\ 1o}
uonenssqQ awoH) JNOH

4591038 BAIUB0D

pUB JUBLIUOJIAUS BWOY
usamiaq sdiysuone|as

Jo uaned ul saoualayIp
§3S 40 21uyIa 818y} BlY
$9100S aniubod

S,UBJP|1Yd PUE JUBWUOIIAUS
auioy Jo syoadse

usamiaq sdiysuore|al

J0 wisned [eisusy

UBJLIBWY UBIIXSN LEL
UBDLIBLY UBJLYY LE|
UeaLialy 0ng Lg|

S38

Uo payalew uaip|iyd £9€
“uosledwod aiuy1a 104
(9z) ueauawy UedIXa|A
(€12) ueduBWY UBILLY
(9Gt) ueouBwy ueadoingy
sse|)

8|ppiL pue ssejo s|ppiw
19MO 'SSEJd JamoT:S3S

(sypuow gg—z1)
uaIp|Iya LEG /jesano Apnis

(6861)
"|e 18 Aeig) ‘pieuleg ‘Aswey
o0y “llamp|eg ‘Ae|peig

sbuipui4 Aay

uonv3||09 ejeq 10}
salfisjeng Aewng

paulwexy
sjonisuoy

ajdweg

1e3A pue loyny

yiawdojanag anubos uo saipnyg Jo XLje|




17

The Influence of Culture on Early Child Development

The Changing Face of the United States

STIHL OL O4AZ 8002 © Wausdo)

‘Auanod Jo $198)48 1uedlIUBIS PAMOYS %88 ‘PauIleXa
4S-3INOH PZ1 0 ‘SaAl| S,ualp|iyd Jo 198dse Aiana Ajieau Ss1aaye Jood Buiag *|
“uoIsnjoucy)

(%) usIpIyd uBILBUIY

dluedsiH Jood pue (%g/) uaip|iya uearawy ueadoing Jood yum paledwod

(9%09) Allep Jayiey aas 0} Ajay1| 1S€8| 818M UBIP|ILD UBJLIBWY UeILYY Jood ‘Ajlep
13y3e} 885 01 Ajoy1| Se sawiy aAl) 03 Inoj a1am sdnoub ||e o uaip|iyd Jooduoy *|
uswsAjonul Jayjed

(%SE) s1atpow Ueduiauly djuedsiH pue ‘(%gg)

SIBUIOW UBILIBWY UBILY ‘(%Gh) SI8UIoW UBILIBWY UBISY YIM paleduiod yaam
Jad sawn € < SyueyuI 0] peal siaylow ueduawy uesdoind Jo Jusdiad Inoj-Aixig °|
:Buryoes|

"(y@am Jad sawiy g <) Bunjueds o a1el 1saybiy pauiodas s18yI0W UeILBWY

ueadoin3 Jood 1ng ‘Bunjueds paniodal Siaylow uedlawy uedlyy jo abejuadiad
J1ayBiy e ‘ualp|iyo yueds o} Ajay1| s10w a1am sdnolb ||e o Siayow Jood °|
Buryueds

"UO1198}8 MOYS 03 SJayiow Jood uey Ajayi| alow

a1am sdnaJb ||e ul siayrow juanye ‘os pip dnolb yaes ur siayiow Jo Ayolew

ay} ybnoys ‘siaylow UedLBWY UBJLYY UBY} (SS81D ‘sSIy ‘Bny) uonoaye eaisAyd
MOUS 03 Aj9)1] 810W 8J8M SIBUIOW UBILIBLUY JIUBdSIH pUe UedLBWY ueadoing Z

‘dnoJB a1uya yoes
ur Jood ueys Jooduou Joy JayBiy sem abejuaaiad ayy :(%06) p|1yo 01 8x0ds pue
(9%8/) uonUBE 10} pUBWAP SIUB)UI 0} papuodsal sdnoib ||e Jo SIaylow ISOJ “|

:SS8UBAISUOAS8) [e1UBIEH

'sdnoib omy
13U10 8U1 UBY1 WINASNW B 0} UaY R 8q 01 Ajayl| 810U UBIP|IYd UBdLIBWY UBJLLY 7

(L& = 8718 198)48) Aduejul Ul $Y00q
+£ aARY 0} Ajayl| 810w Jej 8lem Jooduou :198)48 810w pey sniels Alsaod Ing
'$400q 0U pey SuedLBWY JiUedsIH pue suedLBWY UedLy Jo abeusalad Jaybiy “|

“uonenuins buiuresy
:S80UBIBLYIP SIS pUE 11T

Bunsey
4O aWiy 3e sneys Ausnoduou
Yum paledwod Ausnod

S
-3INOH) wuo4 LoyS JNOH

,i8Inseaw ay} se 4S-J\OH
ayy Buisn ‘sdnoJb aluyie
N0 SS0J9E , JUBLUUOIIAUS
awoy,, abelane ayy S 1BYAA

(ASTN) Yo

40 gjdwes jeuipnibuoy
Jeuoiey ‘ajdwes

Gi :UBILIBWY UBISY
60€ :100d

8/G -looduoN
UBdLIBWY JlUedsIH

LEf :100d
89G°Z -looduoN
ueanawy ueadoing

€99 1004
g/ -looduop
UeaLIBWY UBILY

Jayjowl
pue sieah ¢ > uaip|iy9

(V Hed 100z)
107 eloJeq) pue
'00pYIN ‘UAMIOY ‘As|pe.g

sbuipuiy A9y

uonaa||09 ejeq 10}
saifisjeng Aewyg

paulwexy
Ssjonisuo

ajdweg

leaj pue loyny

(panunuoa) juawdojanaq annubon uo saipmg jo xuep




The Influence of Culture on Early Child Development

The Changing Face of the United States

18

STIHL OL O4AZ 8002 © Wausdo)

wey Jood wouj uaIp|Iyd Jo}

SBWO02IN0 [IuUBLdO|BASD Ja1I8q YlIM PBIBII0SSE 81aM SPa8U-0}-awodul Ajiwey ul

$8Se8IIUI *A|9SIaAUOY “sal|iWe) Jood wWou) usip|Iyd 1o} SBW0dIN0 |eluswdojanap
9SJOM UHM P3JRIJ0SSE 818M SPaaU-0]-aLiodul Ajluey ul $8sealds(] €

"saljiwey Jood woly ualp|iyd
10} 10198} BA9310.d [niamod e Sem Spaau-03-awodul Ul 8bueyd aaisod \ Z

"$S8| UMM UBIP|1Y9 J0} 8I0W Palafiew Spasu-0}-awodul
Ajiwey ui sBueyd ‘spJom 1810 u| “saljiwey Jood woly uaJp|iyd 4oy souenodwi
191816 J0 Sem Ing sai|iwey Jooduou wody uaip|iyd oy Juepoduwi SSa| Sem
SPa8U-0}-8W0dul Ul 8Buey) "Spaau-0}-8Loaul ul abueyd pue snieys Auaaoduou
U8BMI8( UOIIIBIBIUI U SBM 8I8UJ "SBWOJIN0 P|IYd BALS 8U} JO IN0J J04 "|

9|eag

1daouo) aiseg uaxoelg
WoJ} 8100s a3sodwod Buisn
Passasse ssaulpeal |00Yds
pue 1uawdo|anap 8AIUB0I
S,UBIP|1YD ‘SyIuow gg 1y

|| JuBwdo|ana( Jueju|

J0 sa|eag AsjAeg Buisn
passasse juawdojanap
anubod :syow G| 1y

9e3S JINOH

Ayatugge piiyo

‘8INJON1S A|ILB) ‘U011EINP3
sJaylow ‘e1ep awoaul
Ajwey :saiydeiBowag

(lo1neyaq |e1a0s sAysod
‘abenbue| ‘ssauipeal
|00y3S) SBWOJINO

PlIya yuow-gg pue
Spasu-01-awoaul Ul abueyd
US8M]8( SUOIIRIJ0SSY

"SYIIOW gg ybnoayy Jesh |
abe alam ualp|Iyo swn syl
wouy (y9g'L =NV) 81eg pliyg

Aj1e3 jo Apnig Juswdojans(
UewnH pue yyesy

PIYJ 40 enjisu| jeuoneN

a1 4o spuediaiued uo pasn
Buijspow Jeaul| [ealydesIH

(1002) JoikeL
pue ‘Asunienop ‘Butieag

(ASTN) yanok
J0 ajdweg jeuipnybuo
Jeuonep ajdwes

Gp :UBdLIBWY URISY

"sdnoub Jay10 ueyl suedlawy ueadoing 1o} JaBuoins alem Asyl ‘pip mom%oo&
uaym Inq ‘AuIaiuyie pue JNQH usemiaq pabiawa suoiaelaiul JuedubIs Ma)y 7 “cmo:mw%@.%mm%_ﬂ
"Jualidojanap J0jow pue [e1a0s Ajles 0} pajejaiun sem Bupjueds “| L&y 1004
Bupyueds Bunsay Jo awn g95'z -Jooduop
‘(sdnoub uspebiapury ||e 1€ snjeys Auanoduou yrm :uedlawy ueadoing
10} $8100S 1S5} JUBWAABILIE YIM SE [|am Se G—¢ sabe Jo sdnolb ||e Joj abenbue) paledwod sniels Ausnod ‘100,
anldadal yum pajersosse Ajsielapow os|e) ‘sdnolf || 1oy Juawidojanap |e1aos A d iawdojansp mmmm d
ucm Jojouw Em m_\/_or USBMIBQ PUNO} 818M SUOIRID0SSE Juedlubis ng ___m.Ew l O e A010UI pLIE |E120S S1L AAWLON
el o JUBWSSBSSE JusLudo|anap AB3 pUe JUBLIUOIIAS UBDLIBLY UBdLY (g 1ed 100Z)
:uonenwis bujuiea] [B120S pUe 00|\ JNOH usemaq SIaLjow 1107 B121EE) PUE ‘00PYII
“suostiedwoa sseja pue Jiuy1g 4S-3NOH | diysuonejar ays St 1eUAA, | 118y pue sieah € > ualpjiy | ‘leulyaing ‘uivio) ‘Asjpeig
uonaa|jo?) ejeq 1o} paulwexy
sbuipuiq Asy seibajeng Atewtg sjonnsuoy a|dweg 1ea) pue soyiny

(panunuoa) Juawdojanag aaniubon uo saipms jo xinep




19

The Influence of Culture on Early Child Development

The Changing Face of the United States

STIHL OL O4AZ 8002 © Wausdo)

"awoy ays apisul Buikeld usym 1ainb 1ng
9pISINO pNo| a18M UsIp|iyd BunoA "eisauopuj uj ‘8jA}S UOIRIIUNWIWOD |BULIOY
alow e pasn pue Ualp|Iyd JIay} Woly 89uaIpago paidadxa SIaylow UBIIXAIA G

‘Aejd ui uonedionled pue SUOIIESIBAU0 118U} Ul pa}as|yal Sem yaiym ‘AlAioe
ay} ur s1auped [enba palapisuod alem uaip|iyd Pue S)npe ‘salels paiufn syl uj

"sigupled Aejd aq o1 Ajay1| alow
alom sJaad abe-paxiw pue sBuljqis Jap|o ‘S8LIUN0I OM] JBUYI0 BU} U] "SI8|ppo}
ayr yum BuiAe)d ur pabebus alam sBul|qIS Jap|o pue SIayiow Yloq ‘ealswyy u| ‘g
"Sanjaswiay Aofua
0} Ualp|1ya Joj Ayunpioddo ayy se Aejd 1noge pay|jes Ajllewnd siayiow UedIXa|A 7
°|00Yas 1o}
way aledald padjay pue §||1s aAIubod pue [e10s Sp|1yd 8yl Jo Juswdojansp
ays 03 Juepodwi sem Aejd 1y panaljaq SI8UIOW URISBUOPU] PUB UBILIBLIY *|

‘Aeyd jo

asodind pue sauenodwi
38U} U0 saAldadsiad

118y} In0ge payse

pue UOIIBAIBSTO SIU} Jalje
PBMBIAIBIUI BIBM SIBUIO|
Py 8y

yum Aejd o1 payse asam
sBur|qis Jap|o pue siayiow
U10q pue ‘sAoy uspoom
yum pajussald sem pjiyo
9YL "awoy s,pjiya sy ul
P81INpuOd SEM UOIBAIZSGO
padejospiA paInionis e
‘UoI1eAIBSqO Painionisun
Sy} Jayy 'sinoy g 0}

g Jo pouad e Joy swoy

1B P|1Yo JO uoneAIasqQ

Aeyd

pusyaid o s|eab pue sanjea
se ||am se asodind 8y |
SI0IABYSQ PUE S||1%S J18y} JO
JuswdojaAap sy 8ausnjul
yarym ‘saniaiae Ajiep

ur uonediaiued s,usipjiyd
BunoA sauanjyul si010e}
|BANYND JUBIBHIP MOH

'sse|a Bunpom

3@ 0} PaIaPISU0 Blom
$91UN0J 931U} ||B L0}
Saljlwe "syuow gg pue
SUIUOW {7 *SYIUOW 8| 8Jam
uaip|iya | ‘Bumas yoea |
"sBulgis Jap|o pue siaylow
118y} yum Buoje eisauopu|
pUE ‘02IX8|/\ ‘SB1EIS PaNUN
U} Ul SB11IUNWIWOJ 331y}
w04 uaIpjIya 0 pspnjoul
Apms ayp ur sjuedioiuey

(G661) IHEQUIAA pue JaAieq

"sioqybiau uanjye
JO Uonenuasuod Jaealb yum spooyloqybiau ul Jaybiy aq 01 punoy ale sP)| G 8by &
"J0U pIp pooyp|iyd Ajlea ui Buiwiy sy ‘sisnew Ausaod Jo uoieinp syl ybnoylyy -z
"S8l|Iue) aWoaul
-UB1y pue -mo| usamiag—>Hul|ooyas [eusslew pue ainjans Ajiwey Jenaiued
UI—S80uaJayIp o} Bununoage Jayje usAs ‘usip|iyd Jo Joineysq pue Juswdojanap
3AIIUB0I By 4O Sa1e|8.109 Buois ale snieis Auaaod pue awoaul Ajiwe -

sanaubia xis Buisn
Aq passasse 1oddns |e1a0S

alleuuonsanp
U)o [elBusy

8]eag JNQH ayp Buisn Aq
passasse sa|qelieA Ajiue]
(vodal s Jayiouw)

8|ljo.d Joineyag pliy)
pasinay Buisn passasse
sem Buiuonouny [eloineyag
9|eag Alewild

pue |00y3sald Ja|Syasp Ayl
Buisn g abe 1e painseaw
$aWoaNo |ejuawdojanaq

¢Auanod Aq pajoaye
pooYp|IYa Ul S3W0IN0
|eruawdojanap aie MoH

G 0] g sabe uaip|iy)
"aHUA OluedsiH

-uou (g pue ‘oluedsiy

101 ‘UBdBWY URILY

818M B8y WOYM J0 ‘G6g

Jo a|dwes e Buianpoid ‘saus
1yb18 uo pasnaoy sisAjeue
SIYL "spjoyssnoy S’ 40
Asmins jeutpniBuol e ‘(daHI)
weiboid uswdojans(

PUB U}|EaH JueyU| U}
papnjaul 18s elep Aletd

(v661) Aoueqgay
pue ‘uung)-sy001g ‘uedUN(

shuipui4 Aay|

uon9a|jo) ejeq oy
salfajeng Arewad

paulwexy
sjonisuoy

ajdweg

1e3) pue loyny

(panunuos) yuawdojanag anniufio) uo saipms jo xiep




The Influence of Culture on Early Child Development

The Changing Face of the United States

20

STIHL OL O4AZ 8002 © Wausdo)

"UOIBINPS JO [8A8] ,SIBYI0W 8y Ag
pauie|dxe aq uea sdnoib usamiaq saauaiayip 1eys s1sabbns Joyne ay| ¢
"SBAI1981Ip BI0W
pasn dnoib §3S-Mo| 8u3 Ul SI18Y10| “dnoub S3S-MO| B3 Ul SIBYI0W PIp UeY}
SAIURIBNIN JIY Ul SIBIJIpOW 810w paonpoid siayiow S3S-a|ppiw ‘Ajjeaiioads -z

"dnolB §3S-Mo| 8y Ul S1ayjow pIp ueyy siseq Ajiep
e U0 UaIp|1yd J1ay} 03 Ajpuanbaly slow Buipeal papodal §3S a|ppiw JO SIBYIO|A “|

‘saouaialiq

"S8OUBJSJIN 13U} Ul SGIBA pUB SUNOU JO Jaquinu Jejiwis e paanpoud

pue ‘sp1om Jusiayip Jo abejusaad mo| AjaAiejal e pasn ‘seauelann iy}

PBUBLIOYS SJAYI0W 8} ‘UBIP|IY 18y} 0} Buiy|e} usyAn “awil JO Syunowe Jejiwis
10} sa111An9e Buipeas-yooq Ul usip|iya Jisy: pabebua sdnoib y1oq ul SIBYIo|A "L

'sdno.f omi ay) usemiaq SanLEILIS

‘Buipeal yooq Bulnp
SI01ABY3Q S,P|1Y2 BY} pue
S.Jayjow ayj 1noge Bunyse
Jayow yrm pays|dwod
Sem 1ey} alleuuonsanb ay|

“(1X8) YUM $300q pue $300q
aInjoid) syo0q pue ‘shoy
21|oquwiAs ‘sAol 198)48-pue
-9Sne :sA} JO $18S 881y}
yum paherd syueyur pue
Siayjow ay] “padeloapia
8J3M SUOISSBS ||\ "SUOISSaS
Aed a1nuiw-G|, 881y} 01
oM Ul palediainied siueul
1184} pue Siayiow ay |

susLBwYy

UL S3S-8|ppi

pue -moj Jo sajlis
UOI19RIBIUI PUB $00q YlM
saoualadxa Ajea suaip|iy)

‘Buijooyas Jo siesh

/7| pabesane dnoib S35
3|PpIW BY1 Ul SI8yI0W pue
‘uoileanpa Jo sieak g |
pabeiane dnolb §35 moj
a3 Ul SIsylo "S3S 8|ppiw
JO 813M XIS pue S35 MO|

1O 813M SUBJUI JIBLL pue
SIayiow 8y} Jo XIS S1uejul
118U} pue SI8UI0W aA|aM|

(000z
'6661) SSIBAN pue JawweH

"UBIP[1Y2 8S8UIYY 40} SEM 11 UBLY UBIP|IYD A paieiul
AjjeaidAy a1ow sem saljiwe} ueauswy ysi| ui Aejd puaiaud pjiya-lanibale’) g
“ualp|Iyo
1BU10 Y1 10w papusiald UsIp|Iyd UBdLIBWY YSH| SesIayMm ‘Sianifiaied yim
alow papusiald uaip|iya asauly) ‘saliea Aejd puaiald Jo 19e1u09 [euosiadialu| f
"SpUBL) pue siaquisw Ajiwey
UMM SUOIIIBISIUI UIYLIM pappaquia AlAde [e1oos e Ajuewnd sem Aejd pusiaid
‘sdnoib yroq Jo4 Aejd pusiald siay ol $198[qo palelodiodul sdnob yiog g
"$10]9e} [e2160]08PI pUE 2160|023 JO 185 X8|dWO0I B J0 UoKIeISIUI
3y} 01 uoiuaye alinbal |jIm Avainoe pajelpsw Ajjeinyna e se Aejd pusiaid
pueisiapun 03 Aejd pusiald Jo sauioayy Bunsixa Buiyalua 1eyy 1s866ns osje eleq 'z
‘Aejd pusyaid s,usipjiya BunoA
JO suoIsuawip a|gelieA Ajjeanyna pue |eluawdo|saap |esiaaiun 1sabbins eleq -

Saileq

pue saanaeld uoiezl|eroos
SE ||8M Se Sauinol

noge ules| 03 sianibaled
UMM SMBIAIBIUI [elulo]
'SJeah

¥ pue ‘%1g 'g * Y1z sabe e
pade108pIA 818m uaIp|Iy)
"SUOIEAIBSO DI3SIeIneN
‘eale Aejd pue swoy

10B8 U0 Pa}0a||0d [elialew
Aeyuswinaop pue ‘sajou
plal} ‘SUOI1EAIBSGO [ewoU|
yompjaly aiydesbouyyy

Ae|d pusyaid
JO SUOISUBWIP [ESIBAIUN

'sieah 77
abe a1am usip|iya 186.e|

"8In28s A||eloueuly

8J3M pUe 'Sawoy UMo
paumo ‘suoizeanpa afa||0d
pey siuaied ||y "saljiwe}
1ualed-oMm1 818m ||y
UBMIE] U SB1[ILWE} 8S8uIy)
auIU pue $81e1S patun 8y}
U1 Sa1|1Wey UBdLIBWY yst|
Al WoJ} eyep [euipnubuo

(6661) ZAUIA| PUE ‘SWEl]|IAA
‘Bun{ ‘Buepp ‘bieH

shuipuiy Aay

uonaajjo) ejeq oy
salfisjeng Atewad

paulwexy
S}on1suoy

ajdweg

1ea) pue loyny

(panunuoa) yuawdojanag anniubios uo saipms jo xiep




21

The Influence of Culture on Early Child Development

The Changing Face of the United States

STIHL OL O4AZ 8002 © Wausdo)

"pa1eIN}Nage 10U B18M OYM 8S0U} Yim paledwod Joineyaq Buunuinu

alow pue suone1dadxa [ewuswdo|anap Jaybiy pauiodal siayiow [einynalg ¢
"SIVIN pue ‘JNQOH ‘0ad

uo Jaybiy paloas jooyas ybiy pa1a|duwiod oym asoyl pue SIauyow ssejd a|ppIA '€
"$8J00S 8AIHUB0D Ul 8IUBLIEA JO %GY

paule|dxa Jayyaboy abe sjuejul pue abe s1ayiow ‘S3S ‘saainaeld Buieal-pjiy) -z
"Juawdojanap aAiubod Siuejul pUB ‘JUSWUOIIAUS BWIOY ‘UOIJBIBIUI P|IYd

-Juaied JoiAeyaq BulINuNu S J8UYI0W USBMISQ pUNO) SEM UOIIR[81103 8AINSod v *|

sness [eualudojansp
S,p|Iya Ssasse 0}

pasn (sa[eas Asjheg) 1101SE
1odal |ejualed

U0 paseq sem suoiieyaadxa
pue Jo1Aeyaq ,Siayioul
ainseaw 03 pasn (Jgd)
18198y Joineysg 1ualeq

(SLVON) 8|eas Buiyoes]
1UBWssassy pjiy) Buisiny
‘JINOH Buisn painsesw
saanoeid Buleas-pjiyg

Sjuejul 1y}
JO sSnjels |ejuawido|anap
puE SIBYI0W UeILBWY
UBDIXa 10} suoie1dadxs
|eluawdojanap

pue saanaeld Buieal-piyy

uedLIBWY
UBDIX3)\| 10 UBDIX3|\|

Sem p|iyd 18b1e1 ayp

10 syualed ayp 4o 8uo Jayig
S3S 0 seAs| Iy

syluow z|—p sabe sjueyu|
SJied Juejul-Iayiow zg

(#00¢) 8qojo)

"sJawybnep pJemal ALAILISUSS 810W YHM PaLIe S1ayied

"S||14S d|BY-}|as pue Jojow Yum palelaosse Ajaninsod sem ALAILISUSS [eulgled 7
“uswdo|anap

[B120S puE 8AI1UB0d JO S|3A8| J8MO| YHIM PaIe[81100 SSBUBAIRILISA] S,8U1ed *|

$3|easg Aypeay

xapu| Juawdojansq
|BIUB| 4O SB|eS Asjheg
(D) 81eas Buiesy pjiyy
pJEMO] SBpNINY [elUBIed
"SIy

74|, 40} uaup|1yd 18683 yrm
BuiAe|d padeioapin siayieq

SBWOJIN0 [eyuaLUdo|aAsp
S,UBJp|1Y9 pUE (j0U0d
pue ssauanisuodsal)
Buiayie) usamiaq
sdiysuoiieas Jo ulaned

eale uegin
W01} UBILIBWY UBILY [

$3S moj AjLieultld
sleah g—| sabe syueyy|

slayiow
pue s1ayiey Jiay) yum Buoje
$13]ppo} pue SIUejUI G

(8661) siaBoy pue ‘puiag
‘usalg ‘ynws ‘Asyay

shuipuiy Aay

uonaajjo) ejeq oy
salfisjeng Atewad

paulwexy
S}on1suoy

ajdweg

1ea) pue loyny

(panunuoa) Juawdojanag anniubios uo saipms jo xiep




The Influence of Culture on Early Child Development

The Changing Face of the United States

22

STIHL OL O4AZ 8002 © Wausdo)

"pBIUBLIO BINN BI8M pue
Aoeaiy}a-J|as Jo asuas Ja11aq B Pey OYM SIaylou pey IS8l Siy) Uo [|am pauLiopiad
oym uaIp|IyY “(uaip|iyd BunoA ur swn jo 1daauod ayy Jo sausBiawa sy} ainsesw
01 pauBisap $1$81) 181 UONELISS U0 JayBiy paiods Oym Uaip|iyd pey SaiiAloe
aunnai Ajiep ayy Buunp aw 03 19adsal LM SJUSWALRIS PASN OUM SIBUIOIA |

usipiy

10} 591295 AULEDIN

pue 8]eas aoushi|jaiu| npy
18]Y9sap ay3 Buisn usipjiyo
aU) pue SIaylow 8y}

U0 $3W0IN0 8AIIuB0I pue
[B120S SE ||9M Se Pa}0a||0d
SIBUIOW BU} JO SBLIOISIY B)1
's1eah G Buimol|o} ays

ur syuow g Buipaadxa

10U s|leAsayul Jejnfal

1€ pue ‘1eah 1s1iy Buunp
Syaam g Aiana ‘yuiq Jaye
Aep puodas uo uaip|iyd

pue s1ayiow Buideioapip

¢awly Jo 1daouod Buidojanap
S,UB.p|1Yd 0} BINQLIUCD
siayiow Ag swiy Buluisauod
S1UBWAIE]S JO 8SN

pue saunnol Ajiep op Moy

¢ abe 1e swiy Jo 1dsu0d
UO Pa1sa} a1am ualp|iy)

6 86e 03 yuig woly
UaJp|1yd pamo|o} Apnis
alydeiBouyss ‘jeuipniibuo]
SI8YI0W UBILIBWY

uealy S3S—Mmoj ‘a|buis
'BunoA Jo ualp|Iyo usaIXIS

(€661) uoHON

"SA01 Yum JuswiIadxa 0} sainunpioddo siow pey
Sjuejul JIay| -siayiow Jo sdnoub |je Buowe aaisuodsal pue aAlUSHIe 1SOW 81aM
pUE S} JO AJslSew pue Juswanalyde paziseyduwa SIayjow Uealialy asaueder G
10413 pue el ybnolyy Ajewnd paules)
pue 1usWuoJIAUS [edisAyd paiojdxa Siueju| ‘sawnjeaw Bulnp Japuem 01 pamojje
8J8M SIUBJUI PUB ‘SIBY}0 10} UOIJBIBPISU0I PaziSeydwa SI8Y0u UBIIEMEH BAIIBN {7
"gouspuadapul pue saauabijjsul Jo ubis se sioineyaq aAndnisip
pamalA pue ‘Buipaay-}|as pafieinooua ‘8aueljal-}|as pue ‘ssausnIssaldxa
‘AnAneald ‘Alisueluods paziseydwa S1ayiow ueslswy uesdoing g
‘Buipasy 01 yoeoudde painianis e pey
pue Aljoyine Jo 128dsal pue a3usIpaqo paziseydwa siayow ueduawy ouldiji4 -z
“aWi}[eaw 81manus Asyy moy pue ynpe
[Ny$$839Ns B BuIaq JO SMBIA SIBYI0W UBBMIBG PaAIBSGo Sem diysuonelal y “|

J0IABY8 P10 pue
I01ABY3( [BUIBIBW ‘SBINIED)
Bumas Joj papod alam ele(]

‘|leaw Buluena

Ajiwey |eaidAy e piodal

0} BJ3WE) 03PIA B SaI|IWe}
1U3| 0S|e SIaY2Ieasay
“uoIeWIoUI

aiyde.sBowsap pue ‘sadnoeld
Buiieal-p|Iyd ‘sya1jaq
Burieas-p|1ya uo uonewoul
Buipinaid “alieuuoisanb

e pa1a|dwod Jayow yoe

is|eob

[BNYND 0} paejal Asyy

ale Moy pue sajAis Buiules
S,ualp|Iyd 1984e sajhis
Buiyoeay s Jayjow op MoH
Buluies| swuejul

Buideys uo aauanjul JIayy
pue sya1jaq [einyna Siualeqd

ueauawy oudiji4 0Z
uedLBWY UBIiBMBH |7
uedlIBWY UBISBINE) €7
uedLBWY asaueder gz

Uw_tumam Jou §3S

Syuow gz7—¢
sjueyul Jo abe 'saljiwey og

(¢00Z) lunsely

shuipuiy Aay

uonaajjo) ejeq oy
salfisjeng Atewad

paulwexy
S}on1suoy

ajdweg

1ea) pue loyny

(panunuoa) yuawdojanag anniubios uo saipms jo xiep




23

The Influence of Culture on Early Child Development

The Changing Face of the United States

STIHL OL O4AZ 8002 © Wausdo)

"U0NBAIUNWIWOD
|equaAuoU S,UaIp|1ya paziseyduwa SIS MO] Ul SIBI0W ‘AjjegiaAuou
pue Aj|egiaA pa1eaIUNWILIOd UaIp|iyd patiodal SIS S[ppI Ul SIBYIOA 7

"epuabe Buiyaea) saIsuslxa aiow e papodal S35
3|ppiw 1nq ‘ABalens Buiyaesy e s1enaiue 03 8|qe aiem sdnolb y1oq ul SISO “|

‘saoualalyiq
"SUMOpYe8q UoNBIIUNWWIOD BUIA|OS 10} B|qISUOdSal SB SBA[asWay) Mes ylog 'E
‘(-o18 "uonnadal

syluow
g1 01 Z| Wolj sjueyu|
S3S 8ppiw 9

S3SMO| 9
UeILIBWY URILLY |1

uegn
"AMe|ngeaoA ajdwis) |aAs] uoisuayaidwiod s,pj1yd 8y Joj yaaads paidepe yiog 'z Juawdojenap abentue| speAp U_EEEMD%NW
‘uawdo|anap abenbue| Ja}soy 0} 8|01 Jiay} Se 1 Mes sdnoib yiog °| 10 M8IA SWOW o Buisnaoy aBenbue| wiea| UaIp|Iy -anoqe
:sdnob usamjaq sanLejIwIS MBIAIBIUI PRINJINASIWBS MOY JO MBIA SIBUION se spuedioiied swes | (000Z) SSI8\ PUB JawweH
UBIP|IYY SIS MO| SE Yonw se adlmy 8xods UaIp|Iyd SIS—BIPPIN €
"$|eob UOI1eIIUNLIWOD 810W Pasn 0S|e sJaylow §3S—3|PPIN 2
"SUOI12E JO pes]sul
spJom Buisn 0s pip usyo ualp|iyd asayl ‘Aejd 81eniul 0 pjiyo Jiay 1o} pauem 13yi0w yoea Ag pals|dwod
Siayiow SIS 8|ppIA Seassym Ajusnbaly slow Aejd pajeriul SIaylow §3S—moT °| SEM B11eULONSANY
Syjuow

‘sauaialig

1ses| pasn , ajAis
[BUOESISAUOD,, YUIM ‘SIUSUIBIRLS A Pamo)|0} ‘sanndailp paloae} sdnoib yiog ¢

‘uonnadal e pasn pue 8auelan
Jad spiom a1y Jo abesane ue 03 yiBus| 8ausjuas Jiay} paonpal sdnoib yiog 'z

JE|IWIS SBM UBIP|IYD JIBY} PJEMO} PaIaIIp SIayiouw 8y} yaaads 4o Junowy *|
:sano.b ugamiaq saiLe/IWIS

"$)00q pue
‘sAo1 a1joquiAs “sAoy 10848
pue asnea :sAo1 Jo s18s
38y} Yyum pahed siueul
pUE SIBYIOJ\| "SUOISSas
Aejd padejoapia aynuiw-G|
38Jy1 01 oM Ul paledioied
S1UBJUI JIBYL pUB SIBUIO|N

suoissas Aejd painonis
Buunp abenbuej jo asn

8] 01 7| Wouj Sueyu|
A9 wisiseayinos ablieq
S3S8ippiwg

S3SMo|9
uedLIBWY UBILY |1V

SpeAp JuBjul-IsyIo0W 7|

(6661) SS19M pue JaWweH

‘uaip|iyd Buyeads-(3yS)
ys!|bu3 ueanawy prepuels buidojanap AjjeaidAy uo ainyeisall| ay} ul punoy se
$8s$820.d |e21BOjOUOYd pue sawauoyd awes 8y} asn op ualp|iyd Bunieads-Iyy ‘|

selnuIW 0 40 sajdwes
abenBue| snosuejuodg

(3vv) sisjppoy
Bunyeads-ysijbug ueauswy
UBDLyY Ul Sassadold
|eaibojouoyd pue sswauoyd
40 Juawdojanap ay|

ueqin
SIS Mo]

(siesh |'z=py)
$18|pp0] UBILIBWY URILLY 8

(€002) Wemars-puelg

sbuipuiq Aa)|

uona3||09 elRQ 10}
salfisjeng Arewyg

paulwexy
S}on1Jsuo0y

ajdweg

1eaj pue loyny

(s13]ppoy pue syueju| jenbuijouopy) yuswdojanaq abenbueq uo saipnig Jo xue\|




The Influence of Culture on Early Child Development

The Changing Face of the United States

24

STIHL OL O4AZ 8002 © Wausdo)

"saseJyd Jo yibug)
UO JaYIp 10U PIp INq ‘S8100S ST Jamoj Apueaiiubis pey uaip|iyd [enbuljig
"SISAjeu. SIU} Ul pa||0uod Jou Sem S3S
J9ABMOY {(%1Z) UBISY PUB OUNET PUB (%6Z) UBdLIBWY UBILLY Ylm paledwod
(%) dnoub ueauswy ueadoing ayp ul jamo| sem Aejsp abienfuey jo s1ey €

10} P3|0J3U0D SEM §IS UBYM UBA8 saselyd Jo yibus| ues

pue sa103s Alejngeaon Jaybiy Apueaijiubis pey usipjiyd ueduswy ueadoing -z
(ypbus) aselyd 1oy 8| pue

8100s Aig|NQRI0A 10§ 7] 7) SIS UHM PBle[aLI0d A}Sapow 818M $8109S AleINgeaoy *|

G 017| sabe

18114989 Joineyag pliyd
Asning

Juswdo|ana( abenfue

suodai syualed woup
S18|pp0} Ul Juswidojanap
abenbue| Jo ajey

Stpuow Ge-8|

dnoib aluyie

4aea ul AJSISAIP SSe|D)
18U30 pue UBISY 7
ouneqse

UBILaWY UBILY 09
uealawy ueadoing /G|
ualp|iyd 8¢

ajdwes Ayjigeqoid jeuonep

(z00z)
4oequUaydY pue el0asay

SOA1031Ip 810w pasn dnob §3G—Mo| U} Ul SIBYION “E

"dnoJB §3S—M0j BYs Ul Siayow
pIp UBY) SBIUBJISHIN JI3Y} Ul SJaIjipow alow paanpoid siayiow S3S—sIPpIN Z
“uaJp|1ya J1ay1 a3 Ajuanbaly alow Buipeal papiodal siayow SIS—a|PPIA ‘L
:S99uBIaYI]

"S8UBJBIN
JI3YL Ul SQJBA pUB SUNOU JO Jaquinu Jejiwis e paanpoid pue ‘SpIom Jusiayip
Jo abeiuaaiad moj Ajaaiieal e pasn ‘saouelann Jisyl pauauoys sdnoib yiog -z
"8I} JO SUNowe
Jejiwis 1oy sBuipeal yooq ul uaip|iyd syl pabiebua sdnoib y1oq ul SIBYIO|A “|
:sdnoib oMy 8y} ugamiaq SaiLejILIS

SU0ISSas
Buipeas-yo0q sinuiw
-0€ 981y} Jo sadejoapip

s1a|ppo1 01 Buipeal
yooq Buuinp abenbue jo
asn pue JoIAeYaq ,SIaYIoN

syuow

8] 01 7| Wolj siuey|
S3Selppiw g
SISMolg

UBLIBWY UBILY ||V
(uequn)

speAp piya-iaupow z|
:anoge

se syuedioiued swes

(000Z) Jouiwey

shuipuiy Aay

uonaajjo) ejeq oy
salfisjeng Atewad

paulwexy
S}on1suoy

ajdweg

1ea) pue loyny

(panunuo) (siajppo] pue sjuejuj jenbuijouoyy) Juswdojanag abenbue uo saipmg jo xie




25

The Influence of Culture on Early Child Development

The Changing Face of the United States

STIHL OL O4AZ 8002 © Wausdo)

"sanseaw buinifaled
1yBia 8y} JO XIS UO $8100S Jamoa| pey dnaib swoaUl J8MO| BY} Ul SIBYIO|

"SBWO0IN0 0} payul| AjBuoiis aiow a1am
(uonejnwins pue uoieloqe|a) sIo1ABYaq 1IBPIP 810w 8y} 's||iys abenbue| pue
an1uboo Ajlea 0} Jeymalos psIngLiucd JoIAeyaq aAldBye [eusslew ybnoyyy ¢

"uoleAIUNWWOI 8A1dadal uo Jaybiy

Pa102S OYM UBIP|IY2 pey uone[nwis ansinbul| pue aAiubod siow papiroid oym
3S0U} pUe J0IABYS( [ECISAUOU PUB [BGIBA S,P|1YD JIBY} U0 papuedxa oym SIBUI0|A Z

"sainseaw

juawdojanap |[e 8y uo $8100s Jaybiy paniadas Buie|nwils pue ‘sAeIoge|d
"8AISUOS8) ‘BAIISUSS 810w Bulaq Se pales s18m OUM SIBYI0W JO ualp|iy) “|

(AI0JUBAU] JUBWILOIIAUT
8U} JO 1UsWaINses| 10}

uoreA1asqQ swoH) JNOH

4-alas
As|ieg 4o (xapu|
Juswdo|ans( [BUBIA) |QIN

(S1vIN)
9|eag Buiyaes| Juswssassy
pIyg Buisiny auy pue SSyd

-|1INIAl 83 Buisn papoa
‘uoissas Aejd painionis
-lwas e pue "yse1 Buiyoesy
PaIN}aNIIs B ‘Malnisul

ue Bulinp padejoapip

1swdojansp

anuBoa pue abenbue)
pUB SI0IABYS( [BUIB}EW
ussmiaq diysuorne|ay

SjuejUl p|o-1eak-|
Auanod anoge 9,08
Auanod mojaq 90,

UBdLIBUY UBILLY |1
SpeAp Juejul-IBLI0wW Z6

(8661) 18ppo1]
pue ‘s1aqoy ‘a9e||epA

shuipuiy Aay

uonaajjo) ejeq oy
salfisjeng Atewad

paulwexy
S}on1suoy

ajdweg

1ea) pue loyny

(panunuo) (siajppo] pue sjuejuj jenbuijouoyy) Juswdojanag abenbue uo saipmg jo xie




The Influence of Culture on Early Child Development

The Changing Face of the United States

26

STIHL OL O4AZ 8002 © Wausdo)

‘afiuel apim e sem

a18ys ybnoye ‘spiom ysijBug ueyl ysiuedg 1emay pasn uaip|iyd ‘dnoib e sy g
"8SN PIOM $,p|1Yd INOCE |1E18P YdLI pappe
Sjualed [BIBABS ‘'SMaIAIB1UI Ul ‘|00) PIjBA B SI JATS 1Y} PBIeDIpUI 8SN pIOM

a|dwes abenbug
1o} Aejd uejui-ualed

iPl1ya Ag uayods ysiueds 01
ysi|bu3 Jo onel ayy Si 1eym

(ys1Buq
-Usiueds) fenbuijiq |y

PIIYa PaAIBSGO LyIm JAIS 8L uo Aieingeaoa jo suodes siusled Jo Aausisisuo) 'z | Jo senuiw g padelospip |« wey [enBuijig u jasn (syruow
"SUONBAIBSGO Padel0apIA LM JUBISISU0D B1aM | (JAJS)1SIMP8Y) Alejngeaop | piom suaipjiyd Jo spiodas | EC=/A/) SUIUOW /7 0} 17

SpJom ys1Bu3 pue ysiueds Buiuigquiod sem pjiyd Jayisym Jo spodal siusied *| ys!|Bu3-ysiueds sualed | siusied aie ajqeljal MOY s1a|ppa] 7| (000 uosianed
SSE[I 3IPPIN
(ys1jbug

B[S
Algextewau,, st uaip|iya jenbuijiq pue |enBuijouow ul Burjggeq [ealuoues Jo 18suQ

Buiiggeq [eaiuoue,, uejur
papJ02a adey sjuaied

ipahke|ap siueyur [enburjig
Aq Buijggeq Ajea s

-ysiueds) [enbuljiq gz
Buiyeads-ysibug gg
(Sypuow g—z) sluejul €8

(/661) S1ma1-000)
pue ‘oueqn ‘s18)13 19]10

"Pl1ya 8y 03 snoabejueapesip Jou si sabenfue| omy Jo uoiyisinboe
snoaueynuis AjJea 1ey1 8auapiag Jo Apoq Buimolb sy 01 81nqLiuod sbuipuly -z

"sabenBue| yjoq ul S0} [BIIX8| YN PaleIdnsSe sem Alejngeaoa

|enidaduod [enBuljig syl Jo ey Ajleau 1eyy usalb ‘g abe 1e |qissod si uoneledas

abenbue| 1e41 swaas 1| ‘pajood s1am sabenfiue| y1oq Ul SpIoMm uaym AlISIBAIp
QJan pue azis Alejngeaon |enydasuod ul JusIdlap 10U 818 Sia|ppol [enbuljig -

—

Kanng
1uswidojens(] abenbue
B|100s3Y pa1a|dwiod Jualeyd

(S191PPO}

|enBurjouow yim paseduwiod
Avs1anIp quan 1o 8zIS
Aengeaon ui Aausioyap
MOUS (ys!|Buz-uewnan)
sia|ppo} [enBuiiq og

Buiyeads-uewlan |
Buiyeads-ysijbug g|
(ys1Bug

-uewlan) [enbuljig L
(sypuow

(2 sabe) s1a|ppol 0g

(z00z)
UBWYI0IS pue Jayunp

"$81PNIS JBY10 Ul uaip|iyd Bunyeads-ysi|Bug ul punoj 8soyy 03 Jejiwis alam
uaup|iya Buiyeads-ysiueds ayy Buowe paniasqo spuaiy abenbuey [eyuswdojanaq |

Aanins paya|dwod Jualeyd

uaip|iya Buiyeads

-ysi|Bu se (spiom uonauny
|eanewwelb pue ‘sanindalpe
'SgJan ‘sunou) Juswido|anap
[BIIX8| BWES Y}

MOUS SI8|ppo} pue siuejul
Buyeads-ysiueds o

$18]PpPO} pUB SJuByUl
Buryeads-ysiueds gze

(€661) uaj|a|y-zauanng
pue ‘saleq ‘Uewylelp
‘|BY ‘OpRUOP|B-UCSYI.

shuipui4 Aay|

uonaa|jo) ejeq 1oy
salfajeng Arewad

paulwexy
sjonisuoy

ajdweg

1e3) pue loyny

(s13]ppo] pue sjueyuj jenbuijig) juawdojanaq alienfueq uo saipmg jo xuep




27

The Influence of Culture on Early Child Development

The Changing Face of the United States

STIHL OL O4AZ 8002 © Wausdo)

-uawdojanap aselyd ul Jejiwis ale Ing AIe|ngeaoa

Bullinboe Ul 18MO|S 1eyMBWOS B1aM UBIP|IYJ 8sayl J0 Alejngeaoa ysijbug

-Uuou Sp|1ya ay1 ui uajeainba ysijbug S ue Ayiuapi 01 ueys saseayd s,p|iyd Jo
vodal ||ny e anif 03 Ajay1| 10w a1am syualed eyl Ajjigissod e si aiay] “saselyd
J0 yaBua| U JayIp 30U pIp INg $8100S (17 Jamo| Apueatpiubis pey uaIp|iyd asay}

‘ys1|bu3-ysiuedg Ajsow ‘sswoy |enBul|iq woly 18Mm (%Gz) uaip|iyd 1ybis-AXIS -

"SP|O—YIuow-Ge—8| Jo ajdwes Siy} 10} pale|al
Aj8s0|2 10U a1em swa|qoid |eioineyag/|eucnowa pue Aejap abenbue| Bureaipul

'MO| 818M g7 U} U0 $8109S Wia|qo.d pue $8103s (7 Y1 Ussmiag SUone|aLIoy *

'PB||043U0J 10U SeM SIS 18namay ‘(9% tz ‘sasodind ailAjeue o pauIquIod aiam
UOIYM) J8U10 13 UBISY PUB OUIYET PUE (9%6Z) UBILIBWY UBILY YNM paiedwod

(%) dnoib ueauswy ueadoing ayy ul ;amo| sem Aejap abenfiue jo ajey

‘(sj003 abenBue| Jayio uo papodal usaq sey Syuaied uedLBWY URILLY Aq
Buiodasiapun a)gissod asneasaq Ajsnonned payaidisiul sem Buipuly ayy Ing) 1oy
Pa||03u0d SEM SIS Usym UaAa ‘Andluyls Jayio Aue ueys saselyd Jo yibus| uesw

pue $a103s Alejngeaon Jaybiy Ajpueaiiubis pey uaipjiyd uedlswy ueadoiny *

(ybus) aselyd 1oy 8| pue
9102s AIBINGBI0A 10} 17|") SIS YHM Paleja1iod Ajisspow alem $8109s Aiejngeaoy

Lo

)

G 017| sobe
'1SI]398YJ Joireyag pjiy)

(Sa1) Asning
wswdojanaq abenbuer

is1a|ppos |enBuijouow

UM pasedwod yibus)
aselyd 1o az1s Alejngeaon

U Aauaia1yap Moys sia|ppol
lenBuiig oQ ;S18|ppo}

ur sioineyaq wajqoid

01 palejal Aejap abenbuey s|

dnoib aluyia

yoea ul Aysianip ssej)
18U30 pue UBISY 7
ouneqgg

ueaLaWY UBdLY 09
uealawy ueadoing /G|
sieak ¢ 03 syluow

81 Wol ualp|iyd 8/
ajdwes Ayjigeqoid jeuonep

(z00z)
4oequaydy pue eoasay

shuipuiy Aay

uonaajjo) ejeq oy
salfisjeng Atewad

paulwexy
S}on1suoy

ajdweg

1ea) pue loyny

(panunuo) (siajppo] pue syuejuj jenbuijig) uawdojanaq alienbueq uo saipms jo xue




The Influence of Culture on Early Child Development

The Changing Face of the United States

28

STIHL OL O4AZ 8002 © Wausdo)

J01AYaq

SIURJUI PUB UOIRINYNIIL JO [9AS] ,SI18LIOW UBIMIB] punoj sem diysuonejal op 9
I0IABYaq SiBylow pue

WSIAIIB]|02/WSI{BNPIAIPUI JO [9A3] ,SIBLI0W UBM]SG punoy sem diysuone|al oy ‘G
“uedliaWYy asaueder ueyy

0S 810W UBILIBUIY YIN0S ‘1SI[ENPIAIPUI UBY) 1SIAIIS]|0D 810w alam sdnoib yiog
'sloineyaq

JUBJUI PUB UOIBINYNIJE JO [8A] USBAISG pUNoy sem diysuoie|al ou ‘'siueyul 1o4 g

"$I01ABUA( S,JAY10W PUB UOIBIN}NIIE Usamiaq
punoj sem diysuoiiejal ou ‘paj|o.uod §3S Yim ‘siied uedlawy assuedep 104 7

"sdnouB y10q 10} 1UB[RAINDS SEA UOIRINYNIIE. JO |9A8] BY] *|,

9|eas
WSIAI08][0)/WSI[enpIAIpY|
8|eag uoNeIN Ny
U0I1EZ1|E30A

PUE ‘U0IIEIIUNLIWOD
SsausIp ‘uorelo|dxa
|e1a0s ‘|eaisAyd :loineyaq
JUBJUI JO Sulewop aAl (q)
pUE [elIS1EW pUB ‘J1}9epIp
‘abenBue| ‘|e1aos ‘|eaishyd
‘Burnunu :Bunuaied

4O Sulewop XIs (e) 10} papod
adejoapiA ainuiw +(g

loineysq
1UBJUI JO SUIBWIOP BAI O}
pue Joineyaq Bunuaied jo
SUIBWIOP XIS 0} WSIAI8||02
/Jwsijenpiaipul jo aaibap
pue uoreIn}nade Jo aaibsp
SIayrow Jo diysuonejay

S3S 8|ppiw |y
SUIIOW %G :SjueU|
SjuelBiwwl

uedLIBWY YINos Ot
SiuelBiwwi

uealiawy asauedep /&

sJied Juejul-layiow //

(100Z) 8109 pue uiasuiog

“UOIIBIIUNWIWOD BAIIIBIBIUI S,UBIP|IYD
0} P81e|a] 10U SEM |0J3U0D [EJUBIEd ‘UOIIRIIUNWILIOD SAIOBISIUI PUB 8IUBINLNU
|eusalew usamiaq diysuone|al Juedlubis e sem aiay ‘uaip|iyd Jap|o buowy G
'ssaus Bunuaied 01 paiejal Ajaainsod pue 10aye aaefau s,pjiyd
01 paiejal Ajannisod sem |0.u09 [eruaied ‘Sixajuod Buipaay pue Aejd wog uj v
"J98}Je anielau Jo sjaAs| Jamo| pake|dsip pue ‘sisal
pazipiepuels uo |[sm Ajaane|ss pswiopad ‘Bunisal Buunp Joineyaq andepejew
J0 $81BJ JBMO]| PBLIGIYX8 UOIIEIIUNLILWIOD BAIIIBIBIUI JO S[aA8] UBIY YHM UBIP|IY) €
"ssans bunuaied
pue 19ae 1ualed 03 pale|al Ajaanebau sem aaueinunu ‘auoje 1xa1u0d Aejd 8yl uj 'z

"8100S JNQH 01 pare|al
Ajeniisod sem pue Aejd pue Buipss) $s0Ioe 1USISISUOI SBM 8IURINUNU [BIUSIRY |

xapu| ssang Bunuaiey

Aojuanu
wodwAS Jaiig SI8LIoN

foyreg

W01} PI0J8Y J0INBYSY JUBU|
Aojuanu

|euswdo|ana( ajjeneq
xapu| Juswdojanaq
|eIUB|A AsjAeg

Syjuow / o abe juejul

1€ (AOJUBAU| JUBWILOJIAUT
U1 JO JusWaINSes|A| Jo}
uoneaissqQ swoH) INOH
VH33d

ay} Ag pai09s ‘syjuow

¢ 0 abe ueyui 1e Aed
Buunp padelospia ‘syluow
/| Jo abe juejur 1e youn|
Buunp padejoapia speAg

suedLBWY

UBDLYY BWOIUI-MO|

Ulim 8sn 10} 8]eds (v433d)
1UBWSSaSSY [BUONE[aY
Aleq pjiy)-wusled

U} JO UOI1eN|BAS ‘0S|
89us1adwod
|eauswdo|anap pue
UuonIBIBIUI PlIYI-IBUYION

uegin

S35 MOT

UBdLBWY UBILY
speAp pjiya-iayiow 1 |

(9661) p1emo-uosusaiag
pue e1S ‘zimogng
‘U0sayaINH “yae|g

shuipuiy Aay

uonaajjo) ejeq oy
salfisjeng Atewad

paulwexy
S}on1suoy

ajdweg

1ea) pue loyny

Juawdojana( |euonowao1d0g uo sAIPN)S Jo XUep




29

The Influence of Culture on Early Child Development

The Changing Face of the United States

STIHL OL O4AZ 8002 © Wausdo)

"SjuaJed passaldap aq pjnod puodsal 10U pIp Oym asoy|

"uaJp|1ya J1sy} ul uoissaldap pue Alaixue Jo swoidwAs Jamay paliodsl

IS11138YJ Joineysg piiyg

asuodsal aA9e ue yum Buidod pue wsiael Buiausiiadxs pauodas oym siualed ‘g
“uoissaidap pue A1aixue Jo sa1el Jaybiy yum 8eag s8ouaLadx] Spl0-1eoA-—¢
UsIp|Iya Pey WSIoe) 8uaLiadxa [esauab Ul SUBILIBWY UBDLLY 1BU) PaIUSP OUM 8)I7 pue wsioey uaIpiIp e
sjualed 8soy} Ing ‘Auap 10U pIp OyM asoy} pue wsiael Burousuiadxa paluap oym 9]eJS UO1EZI[e190S [e1oRY 11943 J0 Butag-|jom “.WE
sjualed usamiaq swa|qod JoIARYSQ JO B1B1 B} Ul S8IUBIBJIP OU 818M 818y | 7 jo sousuadxg sjuaied | o m.mc s Swtm au) pue S35 MOJ 78 BIPPIN
"8J1] BuLINp BWINBLIOS IO 8]9S AUUNWWOY | WSIoR) Jo $80UaLIBdXa YlIM UBdLBUY UBILY (¥00Z) Jaueuny
JeaA 1sed ayy ur wsioes BuiousLiadxs papodal syusied Jo Jusdsad Jybis-Auanag '| J0 3suas |ea1bojoyaAsq Buidod Jo ajhis S1ualeyd sal|lwey 00z pue ‘odwe),q ‘Aybnen
syuowl
¢1 1e uonenus abueng slpuow ¢| pue 'z ‘g v
SUSOl . Aaisuas syuow 1e sjueyu|
ouand Buowe jJuawydee aindas o3 paje|al Ajaaisod sem |0U0 [BAISAUJ 'E
[BUONOWS pue ‘UoISSaldxa | €| 1e Juswydene pue Jeak S3S a|ppIl ||y
‘Siaylow [EUONOWS ‘|0U0d | 1811} BuLINp [011U0D [RaISAYd
uealswy uesdoun
0jBuy ueyy [0J3u03 |eaIsAyd alow Apuediubis pasn Siaylow uedly ouang 'z eaishuyd Joj pajes ‘stpuow | pue ‘uoissaidxa [euoRowe uswy 1€
‘(ueay ouang %zg ‘ojbuy Z1L pue gy 1e spep "RIAISUSS [RUIBIRW UEDlY 0LaNd 8¢ (£002)
%B6G) Siuejul payaene Ajaindas Jo sabeusdsad Jejiwis pamoys sdnoib ylog ' | Juejul-layiow jo sadejospip ussmiaq diysuonejay sJied 1uejul-1ayow g9 pOOMIBH puE UoS|Ie)
"SUUoW G|, Jano suoniubod Bunusaled ajgels Ajaaiejal pey sdnolb yiog g
“uawdojanap pjiyo Jo abpajmou| ssa| palolpald
Syluow G 40 abe SueyUI JE UOIIEIUSLIO 1SIAII8|103 JayBIy B ‘SuedlawWY yinog Jo4 */
‘syauow gz 1e Bunualed yum uonaeysies 10w palipaid syuow Kioyuanu) yuawdojanaQ
G J0 abe S1UBJUI 12 UONRIUBLIO 1SIAI193]|00 JayBiy e ‘surduBwy asauedep o4 g 1uejU| Jo aBpajmouy | SUHIOW OZ B1aM SIB|ppo} stpuow (z 1e urebe
. uaym abpsjmou pue pue syuow G—sueju|
sywuow gz 1e Buuealp|iyo 9|01 [ejusied wondsaiad-yies Bunuased
01193dS3] LM SuoINgLIIE (A11jiIge Y paledwoo) Lojs pajoipaid sypuow a1 Jo suondsalad-jjag " /oS bul S3S 8ippiw |y
G 0 afe sjuejul 18 UONRIUBLIO 1SIA1IB||02 JayBIy e ‘SurdlIBWY 8sauedel 104 € alleuuonsang M_“mﬂ_ Mh\%%ﬁ,mhﬂw (sa1elg panun ul Buipisa)
"Juawdo|aAsp P|ILd N0GE MOUY 0} BI8M SUONNGLNY [EJualed " pue wsienpipu UB3LIaWY LANoS vy
Aauy Ajay1| a10w 8y} *paleinynage Alybiy a1ow sy} ‘sueduswy asaueder 104 Z 01 1900531 YHIM .mco;a.moo. uealiswy asaueder zy

"S1UBWS]EIS 1SI|2NPIAIPUI UBY) 1SIAIL98]|09 810w pasiopus sdnolb yiog

)

9|2g
WSIAN93]|09-WS1[enpIAIpU|

[eanyna siayow Jo Anjigy

sURJUI JO SIBLI0W 98

(100Z) uiaisuiog pue 8109

shuipuiy Aay

uonaajjo) ejeq oy
salfisjeng Atewad

paulwexy
S}on1suoy

ajdweg

1ea) pue loyny

(panunuo2) yuawdo|ana( [RUOIIOWA0INOS UO SIIPN)S JO XIRI




The Influence of Culture on Early Child Development

The Changing Face of the United States

30

STIHL OL O4AZ 8002 © Wausdo)

"UOIBIIYISSE|I JUBLIYIEYIE PUB UONBINHNIIL UsBMIB] punoy sem diysuone|al oN
"$8I1IA1Ie BUIN0J Bulnp 810w S)ueUI JIBYY Play usip|iyd
payoene Ajainaasul Jo siayiow sealaym ‘sdn-yoid Bunapaiul-ydnige siow

pue S101ABY3Q SAIISUBS 810w Ul pabeBus ualp|iyd paydene Ajainass Jo SIBYIo|A -
"payoene AjaInaas aiam sAoq Jo %0/

pue ‘dnoJB JuswyIee YIea Ul (%EE) PapIAIp Ajuana alam suib ‘sdnoib yiog o4 -

o

~N

“9,0Z UI JOIABYS(] JUB[BAIGWE PUB ‘%(€ U! JOIABYA]
ueplone 'sajdwes y1oq Ul speAp Jo 9,06 Buowe punoj Sem Juawydee aindas *|

Auanisuss |eusalew

10} papoo , Aejd pajoauip,,
AINUIW-QE BLWOY-U]
uoienyg abuens
MaINIB]U| UOIRINYNIIY
pUE UOI1BWIOJU| |BUOSIB

Kiunaas Juswyoene
pue uoijeInynade Jo saibap
ussmiaq diysuonejay

sypuow g|

SIS MOJ I

Uedly ousnd 7
uealaWy ueduiwoq 9z
SpeAp uejul-layiow oG

(v661) Jaysi4 pue
‘|aBeuSSOY-4asng ‘0sseaelq

"uoiyaalal pue yuswysiund uo
1S8M0| pue ‘93ueldadde pue Juswanalyde Jo Juswabeinoaua uo 1saybiy puodas
"a0uapuadapul J0 Juswabeinodua uo 1saybiy paloos siayjow ‘sdnoib yioq uj
“uaippiyd
8s3UIY7 Ul UoRIgIyuI YHIM pale|a1od Ajaanisod sem ing ‘sia|ppal uelpeue)
10} UOILQIYUI Y1IM Paie[a.1i09 10U Sem aauapuadapul Jo Juawafeinodus [eulgle|y g
“JuBWYS!|dwoade pue Aluniew Yim paleldosse pue ainynd
asauly) Ul ,JUIRIISal, SB PAMBIA SI UORIGIYU| “PJ1Yd 8y} ysiund 01 UoieusLIo

pue uoiidalal yum paiejal Ajaaiefisu sem pue siayiow i saiijenb Bundsaoe (Supuow vz =)
pue Wiem Uyim palerdosse AjaAnisod Sem Sia|ppos asauly) Ul uoiugiyul °g 10S] SYuOW /Z—1¢ ‘SI8|ppoL
"gIN)ewWwW! Se UaJp|Iyd paqiyul 8as 0] Aj8xI] aI0W SISLI0W UBIP_URY “BA3ILIE Hoday saInno (S3S 8Ippiui 3 moj)
0} Juswabelnoaua pue saueydadge yym paje|al Ajsaiefiau sem pue ysiund oy $82119e1d Butleay-p|iy) JUBIBYIP Ul UoIgIYU 8s8uIy] 051

UOIRIUBLIO ,SIBYIOW L1IM Palejal AjaAISod Sem SIS[ppO] UBIPRUBY) Ul UOIGIYU| 7 (WBipeseq uonigiyu) | B0MeY8] Jo Buluesw ayy (S3S 8|ppIW 1§ MOT) (8661

"$18|PPO] UBIPRUEY) UBY] (SUONENYIS [B120S [8ACU [eloiAyag) ainpaooid SEIEN ueipeued 8ol UeM3IS 1§ “U8Y) ‘UBY)

ur Avaixue ybiy) uomgiyur [eloiARyaq Ae|dsIp 03 Aj8X1| 810w SI8|ppO] 8sBUIYY) | Aioieioge| paimanng | pue sspnine Bulesi—pjiyg | $I8|ppal pue sIsyIow ggz ‘uigny ‘sbunsey ‘usyy

uonaajjos eieq o} paulwexy
sbuipuiy Aay saibalens Alewig SonISU0Y ajdweg 1eaj pue Joyny

(panunuo2) yuawdo|ana( [RUOIIOWA0INOS UO SIIPN)S JO XIRI




31

The Influence of Culture on Early Child Development

The Changing Face of the United States

STIHL OL O4AZ 8002 © Wausdo)

“uawdoaasp pjiya 1noge sapnaubia Buissasse uaym sauiow UBILIBUY

alleuuonsang
JUBWIBAJOAU| WSI[RINYNaIg

SUBLIBWY UBDIXS|\

10§ 8|BIS UOIIRINYNIIY
swdojansp

Jo Buipueisiapun

s.Jayrow 4o Auxajdwod

JO |9A8] $8SSaSSE :SaY18ubIA

Aujaixely

sabe Jualayip
4O UaIp|IYd Z :abelany

S3S sippiul |1y
sueauBwy ueadoing gz

SUBDLIBWY UBDIX3|
pajenynage AlybiH oz

SUBDLIBWY UBDIXS|A|

URDIX8|| PaleI]naoe Ajalelapoul Jo Ueauawy ueadoing ueyy Alixe|dwoo 1uswidojane( 401d8du0) | gayuBo pue wsijeinynaig | PEYeIMINGde Ajgieiapow 0z (0661)
8A1IUB0D B10W PBIRISUCWSP SIBLI0W UBILIBWY UBDIXB|A pareinynade Ajybiy '| smalnaly] | usamieq diysuonejel ay| sJ8y10W (9 1J0JBWES pUB Z81181ng)
diysuoniejal
Jayiej-1ayiowpuelb

-abe SIY} 18 uBWaAjoAUI [euisled YIIM PaleIdosse 10U sem Japuab spjiy)
"siaye} pahojdwaun ueyl panjoAul 8q 01 AjaY1| alow siayie) paAojdw g

‘Aqeq yaim panjoAul Sem Jauie} 810w 8y Uayiey yum diysuonelal
ansod e payiodal Siaylowpuelb alow ay| |, :Siadaaysied, se siayjowpuels 'z

‘JUBWaA|0AUI [eulaled Jo
JueUILLIB)BP JuRIIIUBIS B SEM JBLI0W SP|1Yd Yum diysuonesl s Jayie; jo Ajenp |

‘Aqeq pjay ‘Aqeq pabueya ‘Aqeq pay yaiym o1 aaibap ‘Aejd pue ‘Lojwod ‘spooh

SSASSE 0} SBLIOJUBAY|
diysuoneay Jo yJomiaN
18U1e} pue Jayjow usamiaq
diysuonejal jo Aujenb
—a|eag wawisnlpy aipeAq
Jaylow pue Jaye}

Aq Ajsresedas palsjdwoo

Jayiowpuesh

pue I3y1e} Se ||am se
1310w pue Jaye) usamiaq
diysuoriefal pue sjuejul
BunoA yum uswiaajonul

styuow z > :aby
aWooul MO
UBDLIBWY UBILIY

(1aupey spiiy)

(2002) A8puag pue ‘seded

lenaiew jo Buipiaoud ‘BuiniBaled ‘uonasiold se paulyap Sem JUSWSA|OAUI [BUIBIRY | B]BIS JUBWSA|OAU! [BUISIRY slayie) eeBisanu) | sisuped g ‘sislow 18| | ‘[eqy ‘0lUIA “foe|g ‘uine)
uo193||07 eje( 10} paulwexy
sBuipu4 Aay| soibarens Arewnig syonnsuoy ajdweg 1ea) pue loyny

(panunuo2) yuawdo|ana( [RUOIIOWA0INOS UO SIIPN)S JO XIRI




The Influence of Culture on Early Child Development

The Changing Face of the United States

32

STIHL OL O4AZ 8002 © Wausdo)

Juejul yum BuiAed pue ‘palid Juejul uaym
10Jw09 Buliayo ‘sauno. awinpaq ‘siuejul Jo aled [eaisAyd ‘wegur 01 Buibuls
‘Buipasy :passasse seale |8 ul swi) ssa| Buipuads se seAjasway) paiel siayied ‘g

"Siayjow awiy-Hed sy} pue sIaylow swi
N} BY USBMIBQ UBIP|IYI YIM Juads SIauie} Wi} Ul punoy 81am S8UaIajIp ON 7

"JUBWSA|0AUI S JaU1R} 0} PaIe|al 10U Sem Japual ueyu) °|

1oddng |e190S J0 xapu|
aleag
alA1g Buiuonaund Ajiwe

aJIeUUONSaNy 81eap|1yY
Ul JUBWIBA|OAU| [BIUBIRY

Jueul

UHM JUBLUBAJOAUI ,SIBU1e}
pue ‘a}A1s |euonauny
S.Jaypey ‘sInoy Som
sJaylow o diysuone|ay

NN

3|ppiW O} 8|ppIW-IaMOT
(syruow

1 =pV) syuow yZ > Sjueju|
awrn

1ed Buppom Jaylow ‘swn
(In} Buniom Jauje) yum ez
awi ||} Bupyiom siayie}
pUE SIBYI0W Y10 Y Ot
Saljluey

UBdLBWY UBILY €9

(v661)
aulleudooy pue UIBSSOH

"asield pue 1oddns |euonows [ewindo paziseydwa sdnolb yiog g

‘ABarenis Bulleal—p|Iya se uoranAsul 13a11p 1noge axods os|e Asyp ‘pjiyd
[BApI 8Y} 10} Adusdsp pue Joueswsap Jadoid paziseydwa SI8YI0W UBIIY OLAN] "7

"salbaiens Buileal—p|iyd se uoielojdxa

annoadsiad J1ws

10} MBIAIBIUI papus-uad()
SI01ABYS(

PIIY3 s|gedisspun pue [espt
JO e8I ,SI8YI0W IBA0ISIP
03 uoienys sbueng

81 JO uonIpual e pasn
salyjenb aAnefau pue
annsod asay Jo sbuluuibag
a3 1se9| 1e ssassod

OUM SMOUY 8YS UaIp|Iyd
8Q110s8p 0} pue }npe

ue se ssassod 0} pjiya Jay
91| 10U PINOM pUE P|NOM
ays sani|enb aqliasap

s|eob asay} 01
Buipiodge Aiea suonoesaiul

SUluow G|
pue 7| U3Bm18q LIogs. i+

SSE[ 8IPPIN
ueauawy ueadoing g|

sseja Bunpopp
ueanawy uesdoing g|

Sse|a Bunpopn

(6661)

1oy sanunpoddo Buipiaoid pue Buljapou Inoge axods os|e Aauy pjiya [2ap! 8yl 0] PaXSE JaUI0W :MBIAIBIU| | JURJUI-IBUIOW JAUIBYM pue UBDIY 018N 81 78]22008) pUR ‘87|NYIS
10} [0JU00-}[8S PUE UOBZILIXRUI-)|3s paziseyduws S1ay10w Uealawly ueadoing °| $|200) UoNezIRI00g | Ualp|iyd 10} s|2ob [ejualiey SIBYIOW Gy | "YouBWIB0YIS 'POOMIBH
uonaa|jog ejeq o} paulwexy
sBuipui4 Aay saiboyeng Aiewniy Sonsu0Y ajdweg 103} pue Joyny

(panunuo2) yuawdo|ana( [RUOIIOWA0INOS UO SIIPN)S JO XIRI




33

The Influence of Culture on Early Child Development

The Changing Face of the United States

STIHL OL O4AZ 8002 © Wausdo)

‘dnoib

8y} 01 AHuoju0d paziseyduwa 0s|e g AWOUOINE U0 PasnIoy SI8LI0W UBIleMEH f
"SJUBJUI YHIM SUOIFIBISIUL JIBYY Ul JUBLSIP

aJow a1aMm pue Awouoine Burjowoid uo pasnaoy Sisylow UedLBWY ueadoind °g
‘Apgns JoiAeyYsq SIUBJUI BYY [03U0J 0} PALLY 0S|e 1N JUBjUl

U} PIEMO} B1BUOIIIBYE 1SOW 81aM SIUIow UedLswY asaueder pue ouldij Z
"dnoub sy ui 11} 01 shem pue Awouolne

01 108dsal 1M Safiessaul Juaiaylp passaidxa sdnoib Inoy sy Ul SISYION 'L

Salleuuonsanp
sawoy

,Sal|luwey 1. sawresw
|eaidAy padeloapip

Wi} eawl
18 JUBJUI 10} JUSWIUOIIAUS
J0 Bulmanns siualed

uellemeH aAleN 8y
ueaLsWy uesdoing gg
ueauawy asaueder 0z|
0§
Sol|lwey 8/¢

uegLswy ould

(¢00z) unie

‘Aep yaea AAioe pasnaoy-p|iya auo 1ses| 1e ui pafiebus siayiow 1SOj\ '€
"saunnol Ajiwey ur Ajaanoe axedioied 0y saniunpoddo papiacid siayow 1O 7

"sabueyaxa
|euonows [e1a0s ul abebua 0y Ayunpioddo ue se sauinos pamaln saljiwe) Auepy |

MBIAIBIUI PAINIONIG

S811IAILI. Buinol Buunp
sabueyaxa |euOOWS [B120S

eUIeT Jueuiwop ysiueds
eUIe] JuBUILWOp ysl|Bul
uealawy ueadoin
UBDLIBWY UBILIY

(Ue1g peaH Aie3) §3S mo7
SIBYION 08

(2002) 801qN

lejlwis aq Aew $8ssad0.d |euswdojanap 1eyl
15966ns pue saijiwey s1yAA Yrm pa1dipaid aq yBi 1eym 01 Jejiwis 81e SHNSaY Y

"S18JyBnep piemol AHAILISUSS 810W UM PaJIe S1ayleq '€
S||1%S J0310W pue UoIIeZI|e120S S,uaJp|Iyd palolpaid Ajaaiisod ALAILISUSS euisled Z

“Juswdo|anap
[e190S pue aAIuboa Jo S|9Aa| Jamo| palalpald SSaUBAINdLISal S Jay1ed “|

"$9e9S AynegIN

Xapu| uawdojanaQ

|eYUB| 4O SB|eS Asjheg
$9|eag

Joineyag anndepy puejauip
9|eas

Uoleasay apnimy Bunualeyd
(DJvd) 8leds Buuiesy pjiy)
PIBMO]| S3pNIMY |BIUSIEY
X8pul-34vJ YHm papoy
'sinoy

74| 10} Ualp|1yd 186.e1 Yyum
Buihe|d padeioapin siayied

$8W02IN0 |eIUBWdo[BASp
S,uaJp|1yd pue (jou0d
pue ssausAIsuodsal)
Buliayiey usamiaq
sdiysuoriejal Jo usaneyd

sieah £—| :ualp|1yd Jo aby
UBDLBWY UBILY

$3S moj AjLewiid
SIaylow pue

Siaypey J1ayL ‘uaIp|iyd ¥§

(8661 s1eboy pue Ipulag
‘:mm\_w ‘E_Ew .>m__mv_

shuipuiy Aay

uonaajjo) ejeq oy
salfisjeng Atewad

paulwexy
S}on1suoy

ajdweg

1ea) pue loyny

(panunuo2) yuawdo|ana( [RUOIIOWA0INOS UO SIIPN)S JO XIRI




The Influence of Culture on Early Child Development

The Changing Face of the United States

34

STIHL OL O4AZ 8002 © Wausdo)

"sdnoub ssoJoe Je|iwIs Sem SIoIneyaq

40 841 38U} Iq ‘s1oiAeyaq 14198ds Jo Aduanbaly Ul SBoUBIBYIP BI8M B8] g
"SUOIJRDIISSE| JuBWIYde) e

0} pale|aiun a1am sulaied UoIezI|edoA pue sioireyaq Buiyaes) [eulsie|y ‘g
'sdnoJf |je 1o} Jeah ayy

190 8)geIsun AjaAie|al a1am AlAIoe Buiydes] [euIB}eW Ul SBJUBIBLIP [ENPIAIPU| f
‘(aJow 8z1]e30A
03 spus} §3S Jaybiy) SIS Ag papunojuod aq Aew uoieaissqo siy ybnoyye

‘dnoJ6 Jay10 8y} yum paledwiod 810w PazijedoA SIsyiow uedlswy ueadoind °g
"Suedliswy ueadoing ueyy

Sjuejul Jiays Buiydesy awi 810w 9,09 0} % uads syualed urdLBWY [BIU) 7
"198[q0 186.€1 81 pJemol Joineysq Alorelo|dxs Aq

syjuowl

€1 1e uonenys abueng
(syauow z1 ‘g ‘y) pousad abe
Uea 104 SSE} 881U} SIUBUI

A1naas uswyoene

JO [aA8] pue sySe}

214193ds Jo Buiyoesy Buunp
uor19eIB1uI JUBJUI-IBYI0W

syjuow
Z\1 pue ‘g 'y sabe 1e swueyy|

(S3S 8Ippiw)
uealawy ueadoiny

(S35 Mmo))

(se1e18

pajun 8y} 0} SiuelBiww
1UBJ81) URJLIBUIY [BAUS)

(£661)
0SSBIRI{ pU. '19Y28pUsAa]

papuodsal sjuejul I0iAeyaq 1aepIp ul pabiebua siayow uaym ‘sdnaib yiog uj “| 1J2B3) 0} PaYSe SIAUI0 usamag diysuonejay siied JueuI-IayIo0W 78 ‘quieT ‘yauaw|a0yag
syuow
0Z-v1 :swueyul jo aby
Aiunod yaes ur §3S 8|ppIA
"shoy Buiieys 1o} sajnJ awes ayi Aq apige suigqis uealswy ueadoin3 9|
03 sBuI|qIS JBp|0 By} pue SI|Ppo} 8y} Pa1dadxa SIaylow uedlswy ueadoiny -z Bumas swoy (pjo-12ak-p—g) L_mE.E.m uejewsalens) g|,

"shoy ss802e 0] SI8|pPO}
8y} Jo sauIsap 8y} a1 pjaiA 0y sbuljgis Jap|o 8y pa1oadxa SJaUloW Uejewslent) |

ur ainpasoud painonig
SMalnIaU|

SI9|ppo1 usamiaq Bulleys
1noge suoneyadxa siualeq

sbuijqis pue
SIBUI0W JIY} ‘SIB|PPO} ZE

(€002) J40Boy pue Jaisopy

shuipuiy Aay

uonaajjo) ejeq oy
salfisjeng Atewad

paulwexy
S}on1suoy

ajdweg

1ea) pue loyny

(panunuo2) yuawdo|ana( [RUOIIOWA0INOS UO SIIPN)S JO XIRI




35

The Influence of Culture on Early Child Development

The Changing Face of the United States

STIHL OL O4AZ 8002 © Wausdo)

"(auop
ale Aayy awiy yoes Ajpualayip sainiAnae buiop ‘sauo 1e sbuiyy [eianas Buiop)
uonezi|e1a0s Jo ajA1s pauajaid e se aniaA 8sI0pua 10U pip siualed ‘Ajpaloadxaun °g
‘(8aue1jal-}jas pue uoneledss Buibeinoius)
$a2110e1d UOIIRZI|RII0S d1ISIjENpIAIpUI pasiopua AjjeulBiew sjuaied ‘Ajpaioadxauf -z
"sawiay} Bulurews.
88.U} 38U} UeY} UBHO Blow AppuediubIs (saysim s1ayio o3 Buiiagap ‘dnoib auy
40 poob a8y} Joj Bupyiom pue Buileys) uoiezijeraos |eunwwiod papods) sualed “|

uoiadwod

pue ‘wstfenpiaipul
"9MBA 'WSIBUNWILIOD
:S8WaUY} UOIYezI|e120S
Inoy Buunyded sa|eas
UuoI11ez|[e190S [einyng

uoiadwod pue
WSI[ENPIAIPUI SNSIBA BAIBA
pue WSI{BUNWLIOI PJEMO}
uaJp|iya D1y} 8z1(e1a0s
sjualed UedLBLIY LBy
yaiym o1 saifisp ay|

apelb yixis
0118114 WO BJaM Ualp|iy)

S3S Mo
UBILIBLIY URILLY
siayow |/

(500¢) wnyia
pue ‘181809 ‘ujAag IsjA|

"suoneydadxa |eyuswdojanap siendoiddeur pue ‘Ayyedws jeussiew paonpal

alleuuonsany
Aoeaiq jeuwisie|y

Aojuany
Bunuaied 1usasa|opy-}nNpy

uaIp|iya Z = ues|y

‘uoissaidap Jo subis pajensuowsp Bujiods 1N0ge SUIBIU JByBIY YIm SIBYIO) 7 535 Jamo
“SYIUOW G JO Aiojusnu| uoissaidaq Y08 | gy Buijiods o) 109dsa slayow (2002) Japuexaly
abe a Japun sjueyul (10ds 0 8qissod Sem 1l panaljaq siaylow Jo 1ussad AIXIS *| auieuuonsany buijiods LM SJ81[aq S 810\ UB3LIBWY URILY 89 puUE ‘SLog ‘SyAWS
uonaajjos ejeq 1o} pauluexy
sBuipuiy Aay soiborens Aeiig Sonasuog ajdweg 163 pue loyny

(panunuo2) yuawdo|ana( [RUOIIOWA0INOS UO SIIPN)S JO XIRI




36

The Changing Face of the United States: 7he Influence of Culture on Early Child Development

Bibliography

Abelson, R. P. (1981). Psychological status of the script
concept. American Psychologist, 36(7), 715-729.

Acevedo, M. (2001). The role of acculturation in explaining
ethnic differences in the prenatal risk behaviors, mental
health, and parenting beliefs of Mexican American and
European American at-risk women. Child Abuse and Neglect,
24(1), 111-127.

Ainsworth, M. D. S., Blehar, M. C., Waters, E., & Wall, S.
(1978). Patterns of attachment: A psychological study of the
strange situation. Hillsdale, NJ: Lawrence Erlbaum.

Alvarez, G., H.-Lemonnier, F., & Guimont, L. (1992).
Textual coherence and language didactics. Langues et
Linguistique, 18, 1-17.

Andersen, E. S. (1996). A cross-cultural study of children’s
register knowledge. In D. Slobin, J. Gerhardt, A. Kyratzis,
& J. Guo, (Eds.), Social interaction, social context, and language:
Essays in bonor of Susan Ervin-Tripp (pp. 125-142). Hillsdale,
NJ: Lawrence Erlbaum.

Anderson, N., & Battle, D. (1993). Cultural diversity in the
development of language. In D. Battle (Ed.), Comzmunication
disorders in multicultural populations (pp. 158-185). Boston:
Andover Medical Publishers.

Anderson-Yockel, J., & Haynes, W. O. (1994). Joint book-
reading strategies in working-class African American and
white mother-toddler dyads. Fournal of Speech & Hearing
Research, 37(3), 583-593.

Au, K. (1993). Literacy instruction in multicultural settings.
Fort Worth, TX: Harcourt Brace Jonavovich.

Barbarin, O. A. (1993). Coping and resilience: Exploring the
inner lives of African American children. Fournal of Black
Psychology, 19, 478-492.

Barrera, I., & Corso, R. (2002). Cultural competency as
skilled dialogue. Topics in Early Childhood Special Education,
22(2), 103-113.

Barrera, 1., Corso, R., & McPherson, D. (2003). Skilled
dialogue: Strategies for vesponding to cultural diversity in early
childhood. Baldmore: Brookes.

Barrera, I., & Kramer, L. (2007). Skilled dialogue: Weaving
webs of connectedness across diverse voices and identities.
Childbood Education, 8§3(5), 304-309. Retrieved June 17, 2008,
from http://findarticles.com/p/articles/mi_/qa3614/
is_200701/ai_n194331931/pg_1

Bates, E., Casadio, P, Caselli, M. C., Fenson, J., Fenson, L.,
Sanderl, L. et al. (1995). A cross-linguistic study of early
lexical development. Cognitive Development, 10(2), 159-199.

Beckman, P., Barnwell, D., Horn, E., Hanson, M.,
Gutierrez, S., & Lieber, J. (1998). Communities, families,
and inclusion. Early Childhood Research Quarterly, 13(1),
125-150.

Benasich, A. A., & Brooks-Gunn, J. (1996). Maternal
attitudes and knowledge of child-rearing: Associations
with family and child outcomes. Child Development, 67(3),
1186-1205.

Benedict, R. (1934). Patterns of culture. Oxford, England:
Houghton Mifflin.

Ben-Zeev, S. (1977). The influence of bilingualism on
cognitive strategy and cognitive development. Child
Development, 48(3), 1009-1018.

Berk, L. E., & Winsler, A. (1999). Scaffolding children’s
learning: Vygotsky and early childhood education. NAEYC
Research Into Practice Series, Vol. 7. Washington, DC:
National Association for the Education of Young Children.

Bernstein, V. J., Harris, E. J., Long, C. W,, Iida, E., &
Hans, S. L. (2005). Issues in the multi-cultural assessment
of parent-child interaction: An exploratory study from the
starting early starting smart collaboration. Journal of Applied
Developmental Psychology, 26(3), 241-275.

Berry, J. W. (1976). Human ecology and cognitive style:
Comparative studies in cultural and psychological adaptation.
New York: Sage/Halsted.

Berry, J. W. (1997). Immigration, acculturation and
adaptation. Applied Psychology: An International Review,
46(1), 5-68.

Berry, J. W. (1998). Social psychological costs and benefits
of multiculturalism: A view from Canada. Tiames, 3(2),
247-252.



The Changing Face of the United States: 7he Influence of Culture on Early Child Development

Berry, J. W, Kim, U., & Mok, D. (1987). Comparative
studies of acculturative stress. International Migration Review,
21(3),491-511.

Black, M. M., Hutcheson, J. J., Dubowitz, H., Starr, R. H.,
& Berenson-Howard, J. (1996). The roots of competence:
Mother-child interaction among low-income, urban, African
American families. Fournal of Applied Developmental Psychology,
17(3), 367-391.

Bland-Stewart, L. (2003). Phonetic inventories and
phonological patterns of African-American two year olds: A
preliminary investigation. Communication Disorders Quarterly,

24(3), 109-120.

Bolger, K., Patterson, C., Thompson, W. W.,, &
Kupersmidt, J. B. (1997). Psychosocial adjustment among
children experiencing persistent and intermittent family
economic hardship. Child Development, 66, 1107-1129.

Bornstein, M. H. (1991). Approaches to parenting in culture.
In M. H. Bornstein (Ed.), Cultural approaches to parenting,
(pp- 3-19). Hillsdale, NJ: Lawrence Erlbaum.

Bornstein, M. H., & Cote, L. R. (2001). Mother-infant
interaction and acculturation: Behavioural comparisons in
Japanese-American and South-American families.
International Journal of Bebavioral Development, 25, 549-563.

Bornstein, M. H., & Cote, L. R. (2003). Cultural and
parenting cognitions in acculturating cultures: Patterns of
prediction and structural coherence. fournal of Cross-Cultural
Psychology, 34(3), 350-373.

Bornstein, M. H., Tamis-LeMonda, C. S., Tal, J.,
Ludemann, P, Toda, S., Rahn, C. W,, et al. (1992). Maternal
responsiveness to infants in three societies: The United
States, France, and Japan. Child Development, 63, 808-821.

Bowlby, J. (1969). Attachment. Attachment and Loss Series,
Vol. 1. New York: Basic Books.

Bradley, R. H., Caldwell, B. M., Rock, S. L., Ramey, C. T.
Barnard, K., Gray, C., et al. (1989). Home environment
and cognitive development in the first three years of life: A

collaborative study involving six sites and three ethnic groups
in North America. Developmental Psychology, 25(2), 217-235.

Bradley, R. H., Corwyn, R. E,, Burchinal, M.,

McAdoo, H. P, & Garcia Coll, C. (2001; Part B). The
home environments of children in the United States Part II:
Relations with behavioral development through age thirteen.
Child Development, 72, 1868—1886.

Bradley, R. H., Corwyn, R. F, McAdoo, H. P, &

Garcia Coll, C. (2001; Part A). The home environments
of children in the United States Part I: Variations by age,
ethnicity, and poverty status. Child Development, 72,
1844-1867.

Brislin, R. (1993). Understanding cultures’ influence on bebavior:
Forth Worth, TX: Harcourt Brace College Publishers.

Bronfenbrenner, U. (1979). The ecology of human development.
Cambridge, MA: Harvard University Press.

Bronfenbrenner, U. (1989). Ecological systems theory.
Annals of Child Development, 6, 187-249.

Bronfenbrenner, U. (1993). The ecology of cognitive
development: Research models and fugitive findings. In

R. H. Wozniak & K. W. Fischer (Eds.), Development in
context: Acting and thinking in specific environments (pp. 3-44).
Hillsdale, NJ: Lawrence Erlbaum.

Bronfenbrenner, U. (1995). Developmental ecology
through space and time: A future perspective. In P. Moen,
G. H. Elder, & K. Luscher (Eds.), Examining lives in context
(pp. 619-647). Washington, DC: American Psychological
Association.

Bukowski, W., & Sippola, L. (1998). Diversity and the
social mind: Goals, constructs, culture, and development.
Developmental Psychology, 34, 742-746.

Burchinal, R. J., Nabors, L. A., & Bryant, D. M. (1996).
Quality of center child care and infant cognitive and
language development. Child Development, 67, 606—620.

Carlson, V. J., & Harwood, R. L. (2003). Attachment,
culture, and the caregiving system: The cultural patterning
of everyday experiences among Anglo and Puerto Rican
mother-infant pairs. Infant Mental Health Fournal, 24(1),
53-73.

Carringer, D. C., (1974). Creative thinking abilities of
Mexican youth: The relationship of bilingualism. Fournal
of Cross-Cultural Development, 5(3), 492-504.

Caughy, M. O., O’Campo, P. J., & Muntaner, C. (2004).
Experience of racism among African American parents and
the mental health of their preschool-aged children. American
Fournal of Public Health, 94(12), 2118-2124.

Chau, K. L. (1992). Needs assessment for group work with
people of color: A conceptual formulation. Social Work
With Groups, 15(2-3), 53-66.

Chen, X. Hastings, P. D., Rubin, K. H., Chen, Ho Cen,
G., & Stewart, S. L. (1998). Child rearing attitudes and
behavioral inhibition in Chinese and Canadian toddlers: A
cross-cultural study. Developmental Psychology, 34, 677—686.

Chomsky, N. (1966). The current scene in linguistics:
Present directions. College English, 27(8), 587-595.

37



38

The Changing Face of the United States: 7he Influence of Culture on Early Child Development

Christensen, M., Emde, R. N., & Fleming, C. (2004).
Cultural perspectives for assessing infants and young
children. In R. Delcarmen-Wiggins & A. Carter (Eds.),
Handbook of infant, toddler; and preschool mental health
assessment (pp. 7-23). New York: Oxford University Press.

Church, A. T., & Lonner, W. J. (1998). The cross-cultural
perspective in the study of personality: Rationale and current
research. Fournal of Cross-Cultural Psychology, 29(1), 32-62.

Clark, E. (2000). The proceedings of the thirtieth annual child
language research forum. Stanford, CA: Center for Study of
Language and Information.

Cochran-Smith, M., & Schieffelin, B. (1984). Learning to
read culturally: Literacy before schooling. Portsmouth, NH:
Heinemann Educational Books.

Cocking, R. R. (1994). Ecologically valid frameworks of
development: Accounting for continuities and discontinuities
across contexts. In P. M. Greenfield & R. R. Cocking (Eds.),
Cross-cultural voots of minority child development (pp. 393-409).
Hillsdale, NJ: Lawrence Erlbaum.

Cote, L. R., & Bornstein, M. H. (2001). Mother—infant
interaction and acculturation II: Behavioral coherence and
correspondence in Japanese American and South American

families. International Journal of Behavioral Development, 25,
564-576.

Crittenden, P. (1988). Family and dyadic patterns of
functioning in maltreating families. In K. Browne, C. Davies,
& P. Stratton (Eds.), Early prediction and prevention of child
abuse (pp. 161-189). Oxford, England: Wiley.

D’Andrade, R. (1987). A folk model of the mind. In

D. Holland & N. Quinn (Eds.), Cultural models in language
and thought (pp. 112-148). Cambridge, England: Cambridge
University Press.

D’Andrade, R. (1992). Cognitive anthropology. In

T. Schwartz, G. White, & C. Lutz, (Eds.), New directions

in psychological anthropology (pp. 47-58). Publications of the
Society for Psychological Anthropology, Vol. 3. Cambridge,
England: Cambridge University Press.

Day, M., & Parlakian, R. (2003). How culture shapes social-
emotional development: Implications for practice in infant-family

programs. Washington, DC: ZERO TO THREE.

Dearing, E., McCartney, K., & Taylor, B. A. (2001). Change
in family income-to-needs matters more for children with
less. Child Development, 72, 1779-1793.

Deutsch, M. (1965). The role of social class in language
development and cognition. American Fournal of
Orthopsychiatry, 35(1), 78-88.

Dodge, K. A, Pettit, G. S., & Bates, J. E. (1965).
Socialization mediators of the relation between
socioeconomic status and child conduct problems.
Child Development, 65, 649—665.

Duncan, G., Brooks-Gunn, J., & Klebanov, P. (1994).
Economic deprivation and early childhood development.
Child Development, 65(2), 296-318.

Dunn, J., Wooding, C., & Hermann, J. (1977). Mothers’
speech to young children: Variation in context. Developmental
Medicine & Child Neurology, 19(5), 629-638.

Ekblad, S. (1986). Social determinants of aggression in a
sample of Chinese primary school children. Acta Psychiatricas
Scandinavica, 73(5), 515-523.

Ekman, P. (1994). Strong evidence for universals in facial
expressions: A reply to Russell’s mistaken critique.
Psychological Bulletin, 115, 268-287.

Farver, J. A., & Wimbart, S. (1995). Indonesian children’s
play with their mothers and older siblings. Child Development,
66, 1493-1503.

Fernald, A. (1992). Human maternal vocalizations to infants
as biologically relevant signals: An evolutionary perspective.
In J. H. Barkow, L. Cosmides, & J. Tooby (Eds.), The adapted
mind: Evolutionary psychology and the generation of culture

(pp. 391-428). New York: Oxford University Press.

Fernandez, S. (2007). Promoting the benefits of language
learning (Report to the Department of Education and
Training, Research Unit for Multilingualism and Cross-
Cultural Communication, University of Melbourne).
Retrieved May 10, 2008, from www.eduweb.vic.gov.au/
edulibrary/public/teachlearn/student/
promobenefitslanglearning.pdf

Fletcher, P, & Garman, M. (1986). Language acquisition.
Cambridge, England: Cambridge University Press.

Fracasso, M. P,, Busch-Rossnagel, N. A., & Fisher, C. B.
(1994). The relationship of maternal behavior and
acculturation to the quality of attachment in Hispanic infants
in New York City. Hispanic Journal of Bebavioral Sciences, 16,
143-154.

Frankel, D. G., & Roer-Bornstein, D. (1982). Traditional
and modern contributions to changing infant-rearing
ideologies of two ethnic communities. Monographs of the
Society for Research in Child Development, 47(4), 1-51.

Garcia Coll, C., & Garrido, M. (2000). Minorities in the
United States: Sociocultural context for mental health and
developmental psychopathology. In A. J. Sameroff,

M. Lewis, & S. M. Miller (Eds.), Handbook of developmental
psychopathology (2nd ed., pp. 177-195). Dordrecht, the
Netherlands: Kluwer Academic.



The Changing Face of the United States: 7he Influence of Culture on Early Child Development

Garcia Coll, C. T., & Meyer, E. C. (1993). The sociocultural
context of infant development. In C. H. Zeanah (Ed.),
Handbook of infant mental bealth (pp. 56-69). New York:
Gauilford.

Garcia Coll, C. T., Meyer, E. C., & Brillon, L. (1999).
Ethnic and minority parenting. In M. H. Bornstein (Ed.),
Handbook of parenting: Vol. 2. Biology and ecology of parenting
(pp- 189-209). Hillsdale, NJ: Lawrence Erlbaum.

Gavin, L. E., Black, M. M., Minro, S., Abel, Y., Papas, M. A,,
& Bentley, M. E. (2002). Young, disadvantaged fathers’
involvement with their infants: An ecological perspective.

Fournal of Adolescent Health, 31, 266-276.

Geertz, C. (1985). Local knowledge: Further essays in
interpretive anthropology. New York: HarperCollins.

Geertz, C. (1994). “From the native’s point of view”: On the
nature of anthropological understanding. In R. A. Shweder
& R. A. LeVine (Eds.), Culture theory: Essays on mind, self, and
emotion (pp. 123-136). Cambridge, England: Cambridge
University Press.

Gogate, L. J., Bahrick, L. E., & Watson, J. D. (2000). A
study of multimodal motherese: The role of temporal
synchrony between verbal labels and gestures. Child
Development, 71, 878-894.

Goldin-Meadow, S. (1991). Displaced communication in a
self-styled gesture system: Pointing and the nonpresent.
Cognitive Development, 6(3), 315-342.

Goldin-Meadow, S., & Mylander, C. (1998). Spontaneous
sign systems created by deaf children in two cultures. Nature,
391,279-281.

Goldman, L. (1993). Misconceptions of culture and
perversions of multiculturalism. Interchange, 24(4), 397-408.

Goodnow, J. (2002). Adding culture to studies of
development: Toward changes in procedure and theory.
Human Development, 45(4), 237-245.

Goodnow, J. (2002). Parents’ knowledge and expectations:
Using what we know. In M. H. Bornstein (Ed.), Handbook of
parenting: Vol. 3. Being and becoming a parent (pp. 439-460).
Mahwah, NJ: Lawrence Erlbaum.

Goodnow, J.J., & Collins, W. A. (1990). Development
according to parents. Hillsdale, NJ: Lawrence Erlbaum.

Greenfield, P. M. (1994). Independence and interdependence
as developmental scripts: Implications for theory, research,
and practice. In P. M. Greenfield & R. Cocking (Eds.), Cross-
cultural roots of minority child development (pp. 1-37). Hillsdale,
NJ: Lawrence Erlbaum.

Greenfield, P. M., & Cocking, R. (1994). Cross—cultural roots
of minority child development. Hillsdale, NJ: Lawrence
Erlbaum.

Greenfield, R. M., Raeff, C., & Quiroz, B. (1996). Cultural
values in learning and education. In B. Williams (Ed.),
Closing the achievement gap: A vision for changing beliefs and
practices (pp. 37-55). Alexandria, VA: Association for
Supervision and Curriculum Development.

Guralnick, M. (1990). Social competence and early
intervention. fournal of Early Intervention, 14(1), 3-14.

Gutierrez, J., & Sameroff, A. (1990). Determinants of
complexity in Mexican-American and Anglo American
mothers’ conceptions of child development. Child
Development, 61, 384-394.

Haight, W. L., Wang, X., Fung, H. H., Williams, K., &
Mintz, J. (1999). Universal developmental and variable
aspects of young children’s play: A cross-cultural comparison
of pretending at home. Child Development, 70, 1477-1488.

Hammer, C. S. (2000). “Come sit down and let mama read”:
Book-reading interactions between African-American
mothers and their infants. In J. Harris, A. Kamhi, & K.
Pollock (Eds.), Literacy in African American communities

(pp. 21-44). Hillsdale, NJ: Lawrence Erlbaum.

Hammer, C. S., & Tomblin, J. B., Zhang, X., & Weiss, A. L.
(2001). Relationship between parenting behaviours and
specific language impairment in children. International
Fournal of Language and Communication Disorders, 36(2),
185-205.

Hammer, C. S., & Weiss, A. L. (1999). Guiding language
development: How African American mothers and their
infants structure play interactions. Fournal of Speech, Language
and Hearing Research, 45(5), 1219-1233.

Hammer, C. S., & Weiss, A. L. (2000). African American
mothers’ views of their infants’ language development and
language-learning environment. Awmerican Journal of
Speech-Language Pathology, 9(2), 126-140.

Hanson, M. J. (1992). Families with Anglo-European

roots. In EZW. Lynch & M. J. Hanson (Eds.), Developing
cross-cultural competence: A guide for working with young children
and their families (pp. 65-87). Baltimore: Brookes.

Harkness, S., & Super, C. M. (1992). Parental ethnotheories
in action. In I. E. Sigel, A. McGillicuddy-DeLisi, &

J.J. Goodnow (Eds.), Parental belief systems: The psychological
consequences for children (2nd ed., pp. 373-391). Hillsdale, NJ:

Lawrence Erlbaum.

39



40

The Changing Face of the United States: 7he Influence of Culture on Early Child Development

Harkness, S., & Super, C. M. (Eds.). (1996). Parents cultural
belief systems: Their origins, expressions and consequences. New
York: Guilford.

Harkness, S., Super. C. M., Axia, V,, Eliasz, A., Palacios, J., &
Welles-Nystrom, B. (2001). Cultural pathways to successful
parenting. ISSBD (International Society for the Study of
Behavioral Development) Newsletter; 1(36), 9-13.

Harkness, S., Super, C. M., & Keefer, C. H. (1992).
Learning to be an American parent: How cultural models
gain directive force. In R. G. D’Andrade & C. Strauss (Eds.),
Human motives and cultural models (pp. 163-178). Cambridge,
England: Cambridge University Press.

Harrison, A. O., Wilson, M. N., Pine, C.J., Chan, S. Q.,
& Buriel, R. (1994). Family ecologies of ethnic minority
children. In G. Handel & G. Whitchurch (Eds.), The
psychological interior of the family (4th ed., pp. 292-320).
New York: Aldine de Gruyter.

Hart, B., & Risley, T. R., (1995). Meaningful differences in the
everyday experience of young American children. Baltimore:
Brookes.

Harwood, R. L. (1992). The influence of culturally derived
values on Anglo and Puerto Rican mothers’ perceptions of
attachment behavior. Child Development, 63, 822-839.

Harwood, R. Schoelmerich, A., & Schulze, P. A. (2000).
Homogeneity and heterogeneity in cultural belief systems.
New Directions for Child and Adolescent Development, 87,
41-57.

Harwood, R. L., Schoelmerich, A., Schulze, P. A., &
Gonzalez, Z. (1999). Cultural differences in maternal beliefs
and behaviors: A study of middle-class Anglo and Puerto
Rican mother-infant pairs in four everyday situations. Child
Development, 70, 1005-1016.

Haviland, W. (1993). Cultural anthropology. Ft. Worth, TX:
Harcourt College Publishers.

Heath, S. B. (1986). What no bedtime story means:
Narrative skills at home and school. In B. Schieffelin
& E. Ochs (Eds.), Language socialization across cultures
(pp. 97-126). Cambridge, England: Cambridge
University Press.

Heath, S. B. (1989). Oral and literate traditions among black
Americans living in poverty. American Psychologist, 44(2),
367-373.

Hess, R. D., & Shipman, V. C. (1965). Early experience
and the socialization of cognitive modes in children. Child
Development, 36, 869-886.

Hoff-Ginsberg, E. (1991). Mother-child conversation
in different social classes and communicative settings.
Child Development, 62, 782-796.

Hofstede, G. (1991). Empirical models of cultural
differences. In N. Bleichrodt & P.J. D. Drenth (Eds.),
Contemporary issues in cross-cultural psychology (pp. 4-20).
Lisse, the Netherlands: Swets & Zeitlinger.

Hofstede, G., & McCrae, R. (2004). Personality and culture
revisited: Linking traits and dimensions of culture. Cross-
Cultural Research, 38, 52-88.

Honig, A., & Chung, M. (1989). Child-rearing practices of
urban poor mothers of infants and three-year-olds in five
cultures. Early Child Development and Care, 50, 75-97.

Horowitz, R. T., & Kraus, V. (1984). Patterns of cultural
transmission: Soviet and American children in a new
environment. fournal of Cross-Cultural Psychology, 15(4),
399-416.

Hossain, Z., & Roopnarine, J. L. (1994). African-American
fathers’ involvement with infants: Relationship to their
functioning style, support, education, and income. Infant
Bebavior and Development, 17, 175-184.

Huston, A., McLoyd, V. C., & Garcia Coll, C. (1997).
Poverty and behavior: The case for multiple methods and
levels of analysis. Developmental Review, 17(3), 376-393.

Huttenlocher, J., Haight, W,, Bryk, A., Seltzer, M., &
Lyons, T. (1991). Early language growth: Relation to
language input and gender. Developmental Psychology, 27,
236-248.

Hwa-Froelich, D. A., & Westby, C. E. (2003). Frameworks
of education: Perspectives of Southeast Asian parents and
Head Start staff. Language, Speech and Hearing Services in
Schools, 34, 299-319.

Hwa-Froelich, D. A., Westby, C. E., & Schommer-Aikens,
M. (2000). Assessing language learnability. Conmmunication
Disorders and Sciences in Culturally and Linguistically Diverse

Populations, American Speech-Language-Hearing Association
(Newsletter of Division 14), 6(3), 1-6.

Hymes, D. (1967). Why linguistics needs the sociologist.
Social Research, 34(4), 632-647.

Hymes, D. (1971). On linguistic theory, communicative
competence, and the education of disadvantaged children.
In M. Wax, S. A. Diamond, & E. O. Gearing (Eds.),
Anthropological perspectives on education (pp. 51-66). New
York: Basic Books.

Tanco-Worrall, A. (1972) Bilingualism and cognitive
development. Child Development, 43, 1390-1400.



The Changing Face of the United States: 7he Influence of Culture on Early Child Development

Jackson-Maldonado, D., Thal, D., Marchman, V., Bates, E.,
& Gutierrez-Clellen, V. (1993). Early lexical development in
Spanish-speaking infants and toddlers. Fournal of Child
Language, 20(3), 523-549.

Junker, D., & Stockman, I. J. (2002). Expressive vocabulary
of German-English bilingual toddlers. American Journal of
Speech-Language Pathology, 11(4), 381-394.

Kagitcibasi, C. (1996). Family and human development across
cultures: A view from the other side. Mahwah, NJ: Lawrence
Erlbaum.

Kagitcibasi, C. (1997). Individualism and collectivism. In

J. W. Berry, M. H. Segall, & C. Kagitcibasi (Eds.), Handbook
of cross-cultural psychology: Social bebaviour and applications (Vol.
3, pp- 1-50). Boston: Allyn & Bacon.

Kahane, R. (1986). Informal agencies of socialization and the
integration of immigrant youth into society: An example
from Israel. International Migration Review, 20(1), 21-39.

Keller, H. (2002). Culture and development: Developmental
pathways to individualism and interrelatedness. In

W.]J. Lonner, D. L. Dinnel, S. A. Hayes, & D. N. Sattler
(Eds.), Online readings in psychology and culture (Unit 11,
Chapter 1). Bellingham, WA: Center for Cross-Cultural
Research, Western Washington University. Retrieved

April 22, 2008, from www.ac.wwu.edu/~culture/keller.htm

Keller, H. (2002). Development as the interface between
biology and culture. A conceptualization of early
ontogenetic experiences. In H. Keller, Y. H. Poortinga,
& A. Schoelmerich (Eds.), Betrween culture and biology
(pp- 215-240). Cambridge, England: Cambridge
University Press.

Keller, H., & Greenfield, P. M. (2000). History and future
of development in cross-cultural psychology. Fournal of Cross-
Cultural Psychology, 31(1), 52-62.

Kelley, M. L., Smith, T. S., Green, A. P, Berndt, A. E,,

& Rogers, M. C. (1998). Importance of fathers’ parenting
to African-American toddlers’ social and cognitive
development. Infant Bebavior and Development, 21, 733-744.

Kelley, M. L., & Tseng, H. (1992). Cultural differences in
child rearing: A comparison of immigrant Chinese and
Caucasian American mothers. fournal of Cross-Cultural

Psychology, 23(4), 444-455.

Kibria, N. (1993). The changing lives of Vietnamese-Americans.
Princeton, NJ: Princeton University Press.

Kim, U. (1987, July) The parent-child relationship: The core
of Korean collectivism. Paper presented to the International
Association for Cross-Cultural Psychology, Newcastle,
Australia.

Knight, G. P, Virdin, L. M., & Roosa, M. (1994).
Socialization and family correlates of mental health
outcomes among Hispanic and Anglo-American children.
Child Development, 65,221-224.

Kolobe, L. F. (2004). Childrearing practices and
developmental expectations for Mexican-American mothers
and the developmental status of their infants. Physical
Therapy, 84(5), 439-453.

Kubicek, L. F. (2002). Fresh perspectives on young children
and family routines. fournal of Zero to Three, 22(4), 4-9.

LaFromboise, T., Coelman, H. L. K., & Gerton, J. (1995).
Psychological impact of biculturalism: Evidence and theory.
In N. R. Goldberger & J. B. Veroft (Eds.), The culture and
psychology reader (pp. 457-488). New York: New York
University Press.

Lett, J. (2005). Emic/etic distinctions. Retrieved April 22, 2008,
from http://faculty.ircc.edu/faculty/jlett/
Article%200n%20Emics%20and%20Etics.htm

LeVine, R. (1973). Culture, bebavior, and personality. Chicago:
Aldine.

LeVine, R. A. (1988). Parental behavior in diverse societies: New
directions in child development. San Francisco: Jossey-Bass.

Lieberman, A. F. (1990). Culturally sensitive intervention
with children and families Child and Adolescent Social Work
Journal, 7(2), 101-120.

MacDonald, K. B. (1992). Warmth as a developmental
construct: An evolutionary analysis. Child Development, 63,
753-773.

Marfo, K. (1991). The maternal directiveness theme in
mother-child interaction research: Implications for early
intervention. In K. Marfo (Ed.), Early intervention in
transition: Currvent perspectives on programs for handicapped
children (pp. 177-203). New York: Praeger.

Markus, H. R., & Kitayama, S. (1991). Culture and the self:
Implications for cognition, emotion and motivation.
Psychological Review, 98, 224-253.

Martini, M. (2002). How mothers in four American cultural
groups shape infant learning during mealtimes. fournal of
Zero to Three, 22(4), 14-20.

Matsumoto, D. (1989). Cultural influences on the perception
of emotion. fournal of Cross-Cultural Psychology, 20(1),
92-105.

Matsumoto, D. (1993). Ethnic differences in affect intensity,
emotional judgments, display rule attitudes and self-reported
emotional expressions in an American sample. Motivation and
Emotion, 17(2), 107-123.

141



42

The Changing Face of the United States: 7he Influence of Culture on Early Child Development

McAdoo, H. P. (1993). Family ethnicity: Strength in diversity.
Thousand Oaks, CA: Sage.

McAdoo, J. L. (1993). The roles of African American fathers:
An ecological perspective. Families in Society, 74(1), 28-35.

McCubbin, H. I, Thompson, A., Thompson, E. A., &
McCubbin, M. A. (1998). Ethnicity, schema, and coherence:
Appraisal processes for families in crisis. In H. I. McCubbin,
I. Hamilton, E. A. Thompson, A. I. Thompson, &

J. E. Fromer (Eds.), Stress, coping, and bealth in families:

Sense of coberence and resiliency (Resiliency in Families Series,

Vol. 1, pp. 41-67). Thousand Oaks, CA: Sage.

McGroder, S. M. (2000). Parenting among low-income,
African American mothers with pre-school age children:
Patterns, predictors, and developmental correlates. Child
Development, 71, 752-771.

McLoyd, V. C. (1990). The economic hardship on Black
families and children: Psychological distress parenting and
socioemotional development. Child Development, 61,
311-346.

McLoyd, V. C., & Randolph, S. M. (1985). Secular trends
in the study of Afro-American children: A review of child
development, 1936-1980. Monograpbs of the Society for
Research in Child Development, 50(4), 78-92.

McRoberts, G., & Best, C. T. (1997). Accommodation on
f-sub-0 during mother-infant and father-infant vocal
interactions: A longitudinal case study. Fournal of Child
Language, 24(3), 719-736.

Miller, S. A. (1988). Parents’ beliefs about children’s
cognitive development. Child Development, 59, 259-285.

Moreno, R. (1997). Everyday instruction: A comparison of
Mexican American and Anglo mothers and their preschool
children. Hispanic Journal of Bebavioral Sciences, 19(4),
527-539.

Morikawa, H. (1988). Computer models of language
acquisition. Corzputers in Human Bebavior; 4(2), 133-145.

Morikawa, H., Shand, N., & Kosawa, Y. (1988). Maternal
speech to prelingual infants in Japan and the United States:
Relationships among functions, forms, referents. fournal of
Child Language, 15(2), 237-256.

Mosier, C. E., & Rogoff, B. (2003). Privileged treatment
of toddlers: Cultural aspects of individual choice and
responsibility. Developmental Psychology, 39, 1047-1060.

Nichols, N., & McKinney, A. W. (1977). Black or White
socio-economically disadvantaged pupils: They aren’t
necessarily inferior. Fournal of Negro Education, 46(4),
443-449.

Norton, D. (1990). Understanding the early experience of
Black children in high risks environments: Culturally and
ecologically relevant research as a guide to support for
families. Zero to Three, 14(4), 1-8.

Norton, D. (1993). Diversity, early socialization, and
temporal development: The dual perspective revisited.
Social Work, 38(1), 82-90.

Ogbu, J. (1981). Origins of human competence: A cultural-
ecological perspective. Child Development, 52, 413-429.

Ogbu, J. (1985). A cultural ecology of competence among
inner-city blacks. In M. B. Spencer, G. K. Brookins, &

A. W. Recharde (Eds.), Beginnings: The social and affective
development of black children (pp. 45-66). Hillsdale, NJ:

Lawrence Erlbaum.

Ogbu, J. (1990). Cultural model, identity, and literacy. In
J. W. Stigler, R. A. Shweder, & G. Herdt (Eds.), Cultural
psychology: Essays on comparative human development

(pp- 520-541). New York: Cambridge University Press.

Ogbu, J. (1995). Origins of human competence: A cultural-
ecological perspective. In N. R. Goldberger & J. B. Veroff

(Eds.), The culture and psychology reader (pp. 245-275). New

York: New York University Press.

Okami, P., Weisner, T., & Omstead, R. (2002). Outcome
correlates of parent-child bedsharing: An 18 year
longitudinal study. Developmental and Bebavioral Pediatrics,
23(4), 244-253.

Oller, D. K. (2000). The emergence of the speech capacity.
Hillsdale, NJ: Lawrence Erlbaum.

Oller, D. K., Eilers, R. E., Urbano, R., & Cobo-Lewis, A. B.
(1997). Development of precursors to speech in infants
exposed to two languages. Journal of Child Language, 24(2),
407-425.

Olmedo, E. L. (1981). Testing linguistic minorities. American
Psychologist, 36(10), 1078-1085.

Papousek, M., & Papousek, H. (1991). Early verbalizations
as precursors of language development. In M. E. Lamb, &
H. Keller (Eds.), Infant development. Perspectives from German-
speaking countries (pp. 299-328). Hillsdale, NJ: Lawrence
Erlbaum.

Parlakian, R. (1992). Heart start: The emotional foundations
of school readiness. Washington, DC: ZERO TO THREE.

Parlakian, R. (2003). Before the ABCs: Promoting school
readiness in infants and toddlers. Washington, DC: ZERO
TO THREE.



The Changing Face of the United States: 7he Influence of Culture on Early Child Development

Patterson, J. L. (2000). Observed and reported expressive
vocabulary and word combinations in bilingual toddlers.
Fournal of Speech, Language, and Hearing Research, 43,
121-128.

Peretti, P. O., & Austin, S. (1980). Cultural deprivation
reflected in linguistic acquisition and development. Social
Bebavior and Personality, 8(2), 225-227.

Pine, J. M. (1992). Maternal style at the early one-word
stage: Re-evaluating the stereotype of the directive mother.
First Language, 2(35), 169-186.

Pye, C. (1986). One lexicon or two? An alternative
interpretation of early bilingual speech. Journal of Child
Language, 13(3), 591-593.

Rebello Britto, P., Fuligni, A. S., & Brooks-Gunn, J. (2002).
Reading, rhymes, and routines: American parents and their
young children. In N. Halfon (Ed.), Childrearing in America:
Challenges facing parents with young children. Cambridge,
England: Cambridge University Press.

Rescorla, L., & Achenbach, T. M. (2002). Use of the
Language Development Survey (LDS) in a national
probability sample of children 18 to 35 months. Fournal
of Speech, Language, and Hearing Research, 45, 733-743.

Roer-Strier, D., & Rosenthal, M. K. (2001). Socialization
in changing cultural contexts: A search for images of the
“adaptive adult.” Social Work, 46(3), 215-228.

Rogoft, B. (2003). The cultural nature of human development.
New York: Oxford University Press.

Rogoft, B., Mistry, J., Gonceu, A., & Mosier, C. (1991).
Cultural variation in the role relations of toddlers and their
families. In M. H. Bornstein (Ed.), Cultural approaches to
parenting (pp. 173-183). London: Lawrence Erlbaum.

Rosenthal, M., & Roer-Strier, D. (2001). Cultural differences
in mothers’ developmental goals and ethnotheories.
International Journal of Psychology, 36(1), 20-31.

Rothbaum, F., & Morelli, G. (2005). Attachment and culture:
Bridging relativism and universalism. In W. Friedlmeier,

P. Chakkarath, & B. Schwarz (Eds.), Culture and human
development: The importance of cross-cultural research to the

social sciences (pp. 99—124). Lisse, the Netherlands: Swets &
Zeitlinger.

Russell, J. A. (1991). Culture and the categorization of
emotions. Psychological Bulletin, 110(3), 426-450.

Saarni, C. (1998). Issues of cultural meaningfulness in
emotional development. Developmental Psychology, 34,
647-652.

Saracho, O. N. (1986). The development of the Preschool
Reading Attitudes scale. Child Study Fournal, 16(2), 113-124.

Saracho, O. N. (1997). Perspectives on family literacy.
Early Child Development and Care, 127, 3-11.

Saracho, O., & Dayton, C. M. (1991). Age-related changes
in reading attitudes of young children: A cross-cultural study.
Journal of Research in Reading, 14(1), 33-45.

Schacter, P. (1978). English propredicates. Language Analysis,
4(3), 187-224.

Schieffelin, B., & Cochran-Smith, M. (1984). Learning to
read culturally: Literacy before schooling. Portsmouth, NH:
Heinemann Educational Books.

Schieffelin, B., & Gilmore, P. (Eds.). (1986). The acquisition
of literacy: Ethnographic perspectives. Norwood, NJ: Ablex.

Schoelmerich, A., Lamb, M. E., Leyendecker, B., &
Fracasso, M. P. (1997). Mother-infant teaching interactions
and attachment security in Euro-American and Central-
American immigrant families. Infant Bebavior and
Development, 20(2), 165-174.

Schulze, P. A., Harwood, R. L., & Schoelmerich, A. (2001).
Feeding practices and expectations among middle-class
Anglo and Puerto Rican mothers of 12-month-old infants.
Fournal of Cross-Cultural Psychology, 32(4), 397-406.

Schulze, P. A., Harwood, R. L., Schoelmerich, A., &
Leyendecker, B. (2002). The cultural structuring of
parenting and universal developmental tasks. Parenting:
Science and Practice, 2(2), 151-178.

Schwartz, T. White, G. M., & Lutz, C. A. (Eds.). (1992).
New directions in psychological anthropology. Cambridge,
England: Cambridge University Press.

Senechal, M., & LeFevre, J. (2002). Parental involvement
in the development of children’s reading skill: A five-year
longitudinal study. Child Development, 73, 445-460.

Sharma, D., & Fisher, K. W. (1998). Socio-emotional
development across cultures: Complexity, and pathways.
New Directions for Child Development, 81, 3-20.

Sharma, D., & LeVine, R. A. (1998). Child care in India:
A comparative developmental view of infant social
environments. New Directions for Child Development,
81,45-68.

Shields, M.. & Behrman, R. E. (2004). Children of
immigrant families: Analysis and recommendations.

The Future of Children, 14(2), 4.

43



44

The Changing Face of the United States: 7he Influence of Culture on Early Child Development

Shweder, R. A. (1992). Ghost busters in anthropology. In

R. G. D’Andrade & C. Strauss (Eds.), Human motives and
cultural models (pp. 45-57). Cambridge, England: Cambridge
University Press.

Sigel, I. E. (1986). Reflections on the belief/behavior
connection: Lessons learned from a research program

on parental belief systems and teaching strategies. In

R. D. Ashmore & D. M. Brodzinsky (Eds.), Thinking about
the family: Views of parents and children (pp. 35-66). Hillsdale,
NJ: Lawrence Erlbaum.

Smyke, A. T., Boris, N. W,, & Alexander, G. M. (2002).
Fear of spoiling in at-risk African-American mothers. Child
Psychiatry and Human Development, 32(4), 295-307.

Snow, C. E., & Hoefnagel-Hohle, M. (1979). Individual
differences in second language ability: A factor-analytic
study. Language and Speech, 22(2), 152-162.

Super, C. M., & Harkness, S. (1986). The developmental
niche: A conceptualization at the interface of child and
culture. International Journal of Bebavior Development, 9,
545-569.

Super, C. M., & Harkness, S. (1993). The developmental
niche: A conceptualization at the interface of child and
culture. In R. A. Pierce & M. A. Black (Eds.), Life-span
development: A diversity reader (pp. 61-77). Dubuque, IA:
Kendall/Hunt.

Tabors, P. O., (1997). One child, two languages: A guide for
preschool educators of children learning English as a second
language. Baltimore: Brookes.

Takanishi, R. (2004). Leveling the playing field: Supporting
immigrant children from birth to eight. The Future of
Children, 14(2), 61-79.

Tardif, T., Shatz, M., & Naigles, L. (1997). Caregiver speech
and children’s use of nouns versus verbs: A comparison of
English, Italian, and Mandarin. Fournal of Child Language,
24(3), 535-565.

Taylor, A. R. (2000). Endangered languages: Language loss
and community response. Anthropological Linguistics, 42(1),
112-115.

Tobin, J. J., Wu, D. Y. H., & Davidson, D. H. (1989).
Preschool in three cultures: Fapan, China, and the United States.
New Haven, CT: Yale University Press.

Trawick-Smith, J. (1998). A qualitative analysis of metaplay
in the preschool years. Early Childbood Research Quarterly,
13(3), 433-452.

Triandis, H. C. (1989). The self and social behavior in
differing cultural contexts. Psychological Review, 96, 506-520.

Triandis, H. C. (1995). Individualism and collectivism. Boulder,
CO: Westview Press.

Triandis, H. C. (2005). Issues in individualism and
collectivism research. In R. M. Sorrentino, D. Cohen,

J. M. Olson, & M. Zanna (Eds.), Cultural and social bebavior:
The Ontario Symposium (Vol. 10, pp. 207-225). Mahwah, NJ:

Lawrence Erlbaum.

Triandis, H., Brislin, R., & Hui, C.H. (1988). Cross-cultural
training across the individualism-collective divide.
International Journal of Intercultural Relations, 12, 269-289.

Trumbull, E., Rothstein-Fisch, C., Greenfield, P., &
Quiroz, B. (2001). Bridging cultures between home and school:
A guide for teachers with a special focus on immigrant Latino
families. Mahwah, NJ: Lawrence Erlbaum.

Tyler, K. M., Boykin, A. W,, Boelter, C. M., &
Dillihunt, M. L. (2005). Examining mainstream and
Afro-cultural value socialization in African-American
households. Fournal of Black Psychology, 31(3), 291-310.

U.S. Census Bureau. (2001). Profiles of general demographic
characteristics: 2000 census of population and housing. Retrieved
May 10, 2008, from www.census.gov/prod/cen2000/dp1/
2kh00.pdf

Voelker, S., Keller, H., Lohaus, A., Cappenberg, M., &
Chasiotis, A. (1999). Maternal interactive behavior in early
infancy and later attachment. International fournal of
Bebavioral Development, 23, 921-936.

Wallace, 1. F,, Roberts, J. E., & Lodder, D. (1998).
Interactions of African American infants and their mothers:
Relations with development at 1 year of age. Journal of
Speech, Language, and Hearing Research, 41(4), 900-912.

Ward, M. C. (1971). Them children: A study of language
learning. New York: Holt, Rinehart, and Winston.

Weaver, H. N. (1998). Indigenous people in a multicultural
society: Unique issues for human services. Social Work, 43(3),
203-211.

Weisner, T. S. (1998). Human development: Child well-
being and the cultural project of development. New Directions
for Child Development, 81, 69-86.

Weisner, T. S., Matheson, C., Coots, J., & Bernheimer, L. P.
(2005). Sustainability of daily routines as a family outcome.
In A. E. Maynard & M. Martini (Eds.), Learning in cultural
context: Family, peers, and school (International and Cultural
Psychology Series, pp. 41-73). New York: Kluwer
Academic/Plenum.

White, M., & LeVine, R. A. (1986). What is an “ii ko” (good
child)? Child development and education in fapan. New York:
W. H. Freeman/Times/Henry Holt.



The Changing Face of the United States: 7he Influence of Culture on Early Child Development

Whiting, B. B., & Edwards, C. P. (1988). Children of different
worlds. Cambridge, MA: Harvard University Press.

Whiting, B. B., & Whiting, J. W. M. (1975). Children of six
cultures: A psycho-cultural analysis. Cambridge, MA: Harvard
University Press.

Whiting, B. B., & Whiting, J. W. M. (1977). Children of six
cultures. Cambridge, MA: Harvard University Press.

Whiting, J. W. M., & Child, L. L. (1953). Child training and
personality. New Haven, CT: Yale University Press.

Zepeda, M., & Espinosa, M. (1988). Parental knowledge of
children’s behavioral capabilities: A study of low-income
parents. Hispanic fournal of Behavioral Sciences, 10(2),
149-159.

45



ZERO TO THREE

2000 M St., NW

Ste. 200

Washington, DC 20036






